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*Please note: Although we had a few dedicated students who served on the steering committee for this process, every
important document and set of data was also sent to our entire Student Council and Link Crew groups for feedback, and
they were invited to every staff development day that we held as well. Therefore, we had a consistent line of
communication with over 70 students throughout the entire process.
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PART 1: NAAS STANDARDS REVIEW
EXECUTIVE SUMMARY: DESCRIPTION OF PROCESS OF REVIEWING STANDARDS
On August 8, 2011, the Steering Committee met and took all eight sections of the NAAS survey.
On August 16, 2011, the teachers returned to work. The entire day was spent going over the Accreditation process,
taking the NAAS survey, and breaking into committees. The certified staff consisted of 111 classroom teachers, 5
counselors, 3 district employee specialists, 1 media specialist/ librarian, 1 speech therapist, 1 psychologist, and 6
administrators. Of those, 19 were members of the Steering Committee with two classified employees.
To take the NAAS survey, the staff broke into 8 groups with two steering committee facilitators in each group; the groups
were approximately 8-12 people each. After the survey, each group had a small-group discussion about the strengths,
weaknesses, or observations made. All staff then came back together in the library and compiled those observations into
a larger group discussion where we recorded our strengths and weaknesses on a central PowerPoint slide with two
projectors for all to see. This step happened before the actual results were posted.
On August 29, 2011, the Steering Committee took all eight sections of the NAAS survey results and the standards as
they are written and broke into groups to further analyze the results. Each group put together a presentation explaining
the positive results as seen through the responses of “Met” or “Substantially Met”, the negative results as seen through
“Partially Met” or “Not Presently Met”, and the questionable results as seen through “Unable to Confirm”.
Then on September 1, 2011, the Steering Committee met again in the library and the groups presented the information to
the committee as a whole. The members discussed each observation and verified or modified the results that follow.
On September 14, 2011, the entire staff was given the NAAS survey results themselves and the strengths and areas to
improve for each standard that the Steering Committee observed. The staff used that information as a starting point for
the next step of the process: Data Analysis. The observations were compared to the other surveys, the profiles, and all
the data we collected.
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STANDARD 1: Mission, Beliefs, and Expectations for student learning
Strengths:
1.1, 1.2 - 80% indicated “Met” or “Substantially Met”
The survey indicates significant strengths in the development and support of the school mission statement and
expectations. If this many staff members believe that the current mission statement represents the school community’s
values, then it is suggested to keep that in mind when re-evaluating the mission statement. Currently, it reads, “Carson
High School Educates, Engages, and Excites our learning community while treating individuality with respect.” We
have spent many hours in professional development learning engagement strategies over the past five years. We are
also observed in T4S once a year (and once a month by various department heads and administrators) which
reinforces that mission statement.
Areas for Improvement:
1.3 – 33% indicated “Partially Met” or “Not Presently Met”
The school-wide academic, civic, and social learning expectations may not be measurable and/ or may not reflect the
mission statement. There is no agreed-upon social or civic behavior for the school community.
1.5 – 37% indicated “Partially Met” or “Not Presently Met
There are no indicators for assessing progress, at least the staff is not aware of them.

1.6 - 40% indicated “Partially Met” or “Not Presently Met
The mission and beliefs either do not guide the decisions of the school or the staff is not aware that they do. There is
not an academic culture per se at the school so that every teacher, support staff member, and student uses the mission
statement to guide their decision making and behavior.
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STANDARD 2: Curriculum
Strengths:
2.1 – 78% indicated “Met” or “Substantially Met”
Each department is aware of the school-wide expectations as far as Adequate Yearly Progress is concerned. The
department maps reflect the vertical alignment needed to completely transition students successfully out of school.
2.2 – 83% indicated “Met” or “Substantially Met”
Most departments have mapped their curriculum on Rubicon Atlas and have worked doing vertical and horizontal
alignment at the high school. Some departments have done some vertical alignment with our middle schools as well.
We have begun the process of revising those maps to align with the Common Core Standards. The Language Arts
Department has begun creating common formative assessments using the CCS. All departments have been using
common summative assessments for several years.
2.3a – 79% indicated “Met” or “Substantially Met”
Our current maps specifically relate to content areas that all teachers within a course strive to teach. As Common Core
Standards are integrated, there will be content choices agreed upon that meet the complexity of the standard. Most
departments meet regularly in Professional Learning Communities (PLCs) to share the best methods for teaching the
standards.
2.3c – 78% indicated “Met” or “Substantially Met”
Because most of our departments already do use or are in the process of creating common formative assessments,
common pretests, and common summative assessments, the learning goals are aligned to the course work.
Areas for Improvement:
2.5 - 31% indicated “Partially Met” or “Not Presently Met”
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One of the comments stated, “Our state standards prevent us from emphasizing depth over breadth because of the
number of standards we are required to cover.” We currently offer no integrated studies programs or partnerships. We
also have not been trained in project-based learning which might offer more depth of thought.
2.7 – 21% indicated “Not Presently Met”
We have been working hard to implement PLCs with our individual courses, with our co-teachers, with our
departments, but we have not had time to address issues interdepartmentally. Again some comments were, “Our
biggest challenges are time to collaborate and sufficiently…implement all the district and federal mandates we get” or
“Time for assessing data, or collaborating on the use of data is not part of our culture”.
2.10, 11 – Between 46% and 53% on these two standards indicated “Partially Met” or “Not Presently Met”
We have lost numerous teaching positions over the past five years due to budget cuts. As a result, duties are so
overwhelming and numbers so high, that we very rarely have time to collaborate and revise our curriculum. Our
professional development opportunities are generated by the district office and do not necessarily mesh with what the
staff thinks it could use to help improve curriculum.
2.13 – 47% indicated “Unable to Observe”
Teachers are not aware of the policy concerning the selection of all educational materials.
STANDARD 3: Instruction
Strengths:
3.1 - 68% indicated “Met” or “Substantially Met”
Instructional strategies are consistent with the school’s mission statement and expectations for student learning. Our
current mission statement talks about “engaging” and “exciting” our students, and our district has emphasized
engagement as part of the T4S observations.
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3.2a – 79% indicated “Met” or “Substantially Met”
We have wonderful teachers, most of whom are very passionate about seeing each student succeed. We have coteachers who help personalize instruction for those who struggle with learning disabilities.
3.2c - 70% indicated “Met” or “Substantially Met”
Teachers use a variety of instructional strategies to engage students as active learners. Many teachers have websites
that keep students and parents updated with curriculum expectations. As a result, parents are active in the instruction
as well as students. Many teachers have projects in their classrooms and technology is readily used to stretch the
learning.
3.4 - 80% indicated “Met” or “Substantially Met”
Teachers are proficient in their content area, knowledgeable about current research on effective instructional
approaches, and reflective about their own practices.
3.6 - 71% indicated “Met” or “Substantially Met”.
Technology is integrated into and supportive of teaching and learning. Most classrooms have projectors, Smart Boards,
and DVD players. Several have auditory enhancement systems and our CLS programs have a wide variety of
technological devices for students to use.
3.7 - 88% indicated “Met” or “Substantially Met”.
Library information services are available to students and faculty and utilized to improve teaching and learning.
Teachers have the ability to check out and check in books from their classrooms and the library is open from 7:00 AM
to 4:00 PM for students to use. There are two full computer labs available at that time and ten computers are available
in the main library as well.
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Areas for Improvement:
3.2a - 43% indicated “Partially Met” or “Not Presently Met”.
Teachers do not use a variety of instructional strategies to make connections across disciplines. There is not a strong
connection between departments.
3.2d - 43% indicated “Partially Met” or “Not Presently Met”
We do not use a variety of instructional strategies to engage students as self-directed learners. We do not use a
student centered learner model or a project-based learning model.
3.2g - 44% indicated “Partially Met” or “Not Presently Met”
Teachers do not use a variety of instructional strategies to promote student self-assessment and self-reflection.
3.2h- 50% indicated “Partially Met” or “Not Presently Met”
Teachers do not use a variety of instructional strategies to recognize diversity, multiculturalism, individual differences,
and other prevalent unique characteristics of the student population.
3.8 - 53% indicated “Partially Met” or “Not Presently Met”
The school’s professional development program is not guided by identified instructional needs and provides
opportunities for teachers to develop and improve their instructional strategies.
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STANDARD 4: Assessment
Strengths:
4.6 – 63% indicated “Met” or “Substantially Met”
The Administration and Department Heads conduct T4S observations on a regular basis and have been doing so for
several years. Through that process, there has been a large push to use a wide variety of formative assessments.
Also, through our Inclusion process which was started in 2005, we have had numerous trainings on ways to best
assess students for whom traditional methods may be difficult, and we have transferred those from co-taught classes
into our general education classes. We use common summative assessments to see how each teacher and student is
doing.
4.11 – 71% indicated “Met or “Substantially Met”
Most classrooms currently have Smart Boards with projectors. We have had recent classes offered at school to
increase the number of teachers who use that technology the way it is intended. We have several classrooms that also
have response modules for interactive feedback opportunities. Many classrooms have Elmo’s in them permanently
with other Elmo units also available for daily mobile use. Most teachers have computers with projectors to access the
Internet, show educational clips, or show lessons through other software programs like Power Point. We have a
Technology Center that we share with Western Nevada College which has the latest equipment for teaching and
learning.
4.12 – 72% indicated “Met” or “Substantially met”
In 2009, we switched from SASI to Power School for our record keeping. Over 65% of our parents are currently
connected to the Parent Portal on Power School. All records are recorded there and available for counselor, dean,
teacher, and parent access.
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Areas for Improvement:
4.3 – 43% indicated “Not Presently Met” or “Unable to Observe”
There is not a system in place to gather data regularly and use that data to track student needs, community
expectations, or our mission statements. This is done exclusively by the School Improvement Committee and does not
get filtered down to the individual teachers.
4.8 – 54% indicated “Not Presently Met” or “Partially Met”
Often times, our staff is pulled in many different directions for Professional Development and consistent exposure to
those methods that have been identified as critical to instruction and assessment is not possible. Teachers who have
not been co-teachers may not have received the differentiated training due to other obligations on any given
Professional Development day.
4.2, 4.4, 4.5 – 18% - 22% indicated “Unable to Observe”
Many of the comments made in this standard indicated that teachers are unaware of what other departments or even
teachers are doing. The answers reflect a lack of communication and in some cases, maybe even frustration with the
lack of communication. “I can only speak for the Math Department…” , “Again, I cannot speak to the entire school’s
assessment ability”, or “No effective communication regarding successful pre-assessment techniques” were some of
the comments.

STANDARD 5: Leadership and Organization
Strengths
5.16 - 86% indicated “Met” or “Substantially Met”
The school meets all applicable state requirements and regulation for licensure, organization and control. The
principal and district office make sure that all staff members and the building adhere to all laws and policies.

17

5.5 – 63% indicated “Met” or “Substantially Met”
The staff turnover does not impact school effectiveness. Over the past few years, we have little turnover, but
department heads, maps, and other teachers make sure that new staff members are aware of policies and curriculum.
5.15 – 90% indicated “Met” or “Substantially Met”
The school has a written code of student conduct that was cooperatively designed by members of the school
community. There is a conscientious effort to include parents and students, through surveys or committee
participation, on all major policy decisions. We currently have a review board for all major disciplinary issues and an
Honor Code in place that was written by many stakeholders. Recently, a Student Senate was created to work as
liaisons between administrators, students, and Student Council members.
Areas for Improvement
5.13 – 63% indicated “Not Presently Met” or “Partially Met”
There is not a consistent and school-wide method for celebrating student successes. We do have a weekly article in
the Nevada Appeal, but that is the only major system in place.
5.11 – 66% indicated “Not Presently Met” or “Partially Met”
The professional staff members do not collaborate within and across departments or grade levels in support of learning
for all students. There is little collaboration between departments for school-wide learning.
5.10 – 66% indicated “Not Presently Met” or “Partially Met”
There is not a formal system through which each student has an adult staff member who knows the student well and
assists the student in achieving the school-wide expectation for student learning. There is a student-mentor program
called Link Crew, but not a formal adult-mentor program.
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5.9 – 59% indicated “Not Presently Met” or “Partially Met”
Although parents and students have been consulted in the development of many rules and policies, not all of the
decision making processes have included other stakeholders.

STANDARD 6: School Services
Strengths
6.10 - 100% indicated “Met” or “Substantially Met” or “Partially Met”
The school provides a full range of comprehensive guidance services, including student course selection assistance.
The course description book is on line and every students meets with his/ her counselor at least once a year. A
presentation is given to every freshman for sophomore registration and every student meets individually with his
counselor at the time he/ she registers to go over credits and future plans. Numerous meetings are held to advise
juniors and seniors about post-high school opportunities.
6.15 - 100% indicated “Met” or “Substantially Met” or “Partially Met”
The library media program is directed by certified library media specialist. Schools with more than 500 students have a
full-time library media specialist and have additional library personnel. Personnel are under the direction of a qualified
library media specialist. The current librarian worked at the city library before transitioning to the school and he
maintains those relationships for the benefit of the students.
6.16 - 100% indicated “Met” or “Substantially Met” or “Partially Met”
Students, faculty, and support staff have regular and frequent access to library/information services, facilities, and
programs as an integral part of their educational experience before, during, and after the school day. The library is
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open from 7:00 AM to 4:00 PM.
6.19 - 96% indicated “Met” or “Substantially Met” or “Partially Met”
The school provides special education services related to the identification, monitoring, and referral of students in
accordance with local, state, and federal laws. There are numerous study hall or transitional classes available as well
as remedial courses available when test scores indicate a need for one. There are also several sections of Read 180
offered.
Areas for Improvement
6.11 - 53% indicated “Not Presently Met” or “Unable to Confirm”
The ratio of students to those who provide guidance and counseling services may exceed 400 students to the
respective individuals. Teachers do not know the ratio of our counselor assignments.
6.12 - 15% indicated “Not Presently Met” or “Unable to Confirm”
The guidance service facilities are not large enough to house program personnel, equipment, and material. (Counseling
spaces should be easily accessible to all students, equipped with soundproof offices for each professional school
counselor, installed telephones, computers connections, etc.) Some teachers indicated the need for a larger
counseling facility.
6.20 -14% indicated “Not Presently Met” or “Unable to Confirm”
The school does not engage parents and families as partners in each student’s education and encourage their
participation in school programs. The school has recently transitioned to Power School so that all parents have access
to their child’s grades and teachers’ email addresses. The administration tracks and contacts parents not on Parent
Portal. There has been an emphasis to get each teacher to have an individual website and more training should follow,
however, the level of engagement from parents and families may not extend beyond this.
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STANDARD 7: Facilities and Finance
Strengths
7.1, 7.2, and 7.4. – between 74% and 100% indicated “Met” or “Substantially Met” or “Partially Met”
Overall, the facilities and finance systems of CHS are strengths. Specifically, management of the building and
equipment are noted as strengths.
7.12, 7.13, 7.14 – between 74% and 89% indicated “Met” or “Substantially Met” or “Partially Met”
Responses indicate that the staff believe our advertising to be truthful and ethical as well as appropriate
Areas for Improvement
7.4 through 7.11, 7.14, 7.15.
Survey results indicate a need to educate the staff, specifically on financial practices. The staff seem unaware of some
budgetary processes as evidenced by a higher rating of “Unable to Observe or Confirm”.
7.10 - 22% indicated “Not Presently Met”
An area that is a possible concern is the notification to students of costs of courses at the time of registration. Unless a
student loses a book or actually registers for a course, he/ she is not aware of special fees for the course.

STANDARD 8: Culture of Continual Improvement
Strengths:
8.10 – 80% indicated “Met” or “Substantially Met”
Most teachers seem aware that there is a school improvement committee on site.
8.1 – 66% indicated “Met” or “Substantially Met”
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Most teachers seem aware that there is a plan that is revised.
8.4 – 67% indicated “Met” or Substantially Met” or “Partially Met”
Most teachers know that the school must match a school improvement plan to state tests or accountability procedures.
Areas for Improvement:
8.3 – 33% indicated “Unable to Confirm”
Teachers do not know the external factors involved in school improvement.
8.4 – 32% indicated “Unable to Confirm”
One third of the teachers are not aware that there is a connection between state accountability and the school
improvement plan.
8.8 – only 35% indicated “Met” or “Substantially Met”
There are many areas in this standard where teachers do not seem very aware of what the school is doing to improve.
It could be another indicator of a communication breakdown.
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Generalizations made from the NAAS survey results:
Aspects we believe are going well:
In general, many of the staff members believe that the ideas of “engaging, educating, and exciting” our students
are implemented throughout most of our learning activities. We believe that all teachers are aware of the academic
performance expectations for all of the students and that we are all working to get all of our students to those levels and
beyond. We feel our content is clearly prescribed and works toward specific learning goals. The teachers believe that
their instructional strategies help personalize the students’ experiences and that each teacher is proficient in his or her
own content area. We have an effective administrator to student ratio in order to maintain a safe environment, and many
staff members assume leadership roles in the building. Behavioral expectations are clearly communicated to the school
community. We have effective library/ media, health, and guidance services for our students. We also have student
support services for a wide variety of student issues. We believe that our physical structure is effective for learning, safe,
and clean. We provide an above-average amount of technology experiences for instructing and for student use.
Aspects which might be a concern, according to the survey:
We don’t really have performance indicators for civic or social learning expectations, and we don’t specifically use
the mission statement or belief statements to guide the development of any policy, procedure, or decision at the school. It
has not permeated or helped create a school culture. Many teachers believe that there is little articulation between
curricular areas and that we may not be challenging our students in higher-order thinking. We believe that we are not
doing much to extend learning beyond the classroom or campus. We do not believe that we have sufficient time or
resources to revise our curriculum and many teachers do not feel that our professional development opportunities support
the improvement of our curriculum or instructional needs. We don’t seem to employ instructional strategies that help our
students grow as learners through self-assessment or reflection. Our instructional strategies do not recognize diversity,
multiculturalism, or other individual differences very often. Some teachers do not use feedback from sources as a way of
improving their instruction nor is analysis of instructional strategies a significant part of the culture. As far as assessment
goes, it appears that we do not use data regularly to measure our success as a school in civic or social areas, and we do
not align each learning activity with the learning goals that will be assessed. We are not given time to collaborate about
our collective academic data, and we do not communicate data results of school-wide academic expectations broadly with
students or their families. Approximately half of the staff believes that we do not use data to drive instruction. Although
most staff members are aware that we have a school improvement plan in place, many seem to feel that it is a required
“legal” document and has very little to do with them or their classroom specifically: they do not feel a part of that process.
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Many teachers feel that our principal does not share his vision or authority for student learning. They do not feel that the
school schedule, organization, programs, and grouping patterns are driven by current research and best practices or may
not support the mission and belief statements. Other members of the school learning community are not given meaningful
roles in the decision-making processes and are not encouraged to be a part of the school culture. We believe that we are
lacking a formal system of adult support and mentoring for each student, and we do not celebrate our successes very
broadly or often. Our staff is generally unaware what evaluation processes are in place to monitor student services or
facilities, or if there are any.
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PART 2: SCHOOL PROFILE
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LAD

Ri s pi n, Jeff

Ma th
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Pa ra Pro
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Science
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Perez, Nayeli

Student
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Student
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Parent
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Student
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Parent
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EXECUTIVE SUMMARY: DEVELOPING OUR SCHOOL PROFILE
The entire Carson High School staff participated in the creation of the school profile. Additionally, student and parent
workshops were held to gain input from all involved parties.
During the initial process on August 16, all 111 staff members were divided into discrete groups with specific functions.
Some groups wrote survey questions for different subpopulations while other groups worked on community and schoolwide profile information, including acquiring data for the school profile.
While the survey committees developed surveys from August 16-19, the other half of the staff was assigned to data
collection committees. Each staff member was assigned an area within his/ her data group to research. The community
profile committee, for example, collected the most recent census data for Carson City and wrote a profile narrative. The
school history committee collected data and information about the history of the school, researched the changes that have
been made in the school, collected aerial photographs of the campus, and wrote a narrative about that area. All
committees were given until September 9th to get each piece of data to the Steering Committee, who then collated the
document into the Executive Summary.
At the same time, a public relations committee sent press releases to the Nevada Appeal and to the Chamber of
Commerce. They also translated each of the surveys into Spanish. As well, the committee began contacting our
Hispanic liaisons to plan out how to distribute the survey to the Hispanic community and parents. They created fliers (in
Spanish and English) for the students to take home and planned out how to get parents into the computer labs during
Open House for survey completion with the plan that all surveys would be completed within the first three weeks of
school.
On September 7th, the school held Parent Night Open House and advertised the event with fliers and two automated
phone messages. An article ran in the Nevada Appeal. Teachers were encouraged to offer incentives to get students and
parents to attend. During Open House, every teacher took attendance on a special spreadsheet document and gave out
little ‘Frequently Asked Questions’ booklets with an overview of the process to each parent. Over six hundred parents
attended Open House, half of whom indicated they would like to participate in the accreditation process.
.
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Between August 31 and September 6th, every student at CHS [2,200] was scheduled to take the Accreditation Survey.
On September 7th, the Steering Committee began compiling those survey results in addition to incorporating the data from
the other committees.
On September 14th, CHS had its fifth professional development day for the year, which began by again dividing the staff
into discrete groups, each of which analyzed both survey results and quantitative data. Working together in groups, the
staff then developed lists of relevant strengths and weaknesses based upon commonalities between survey results and
datum previously collected. After considerable discussion, consensus building took place and the staff developed a list of
the school’s strengths and weaknesses. These were the main weaknesses discussed at that time:
Communication
Leadership
Hispanic participation and academic performance
College/career readiness.
Immediately afterwards, a Student Senate was created, comprising 4-6 students from each grade level to gain further
student insight. A group email was sent out to the three hundred parents who had shown interest in the accreditation
process inviting them to attend one of two ongoing workshops. Student Council and Link Crew members were also
invited. Many of the same concerns found by the CHS staff were reflected by the input of parents and students.
The combined qualitative and quantitative data from all stakeholders (staff, parents, & students) was collated into a single
set of target goals, shown below:
1) We need to improve communication systems between staff, students, parents, and the community.
2) We need to increase achievement for all students, specifically focusing on decreasing the achievement gap of
subpopulations.
3) Students must be better equipped with the skills and resources necessary for college and careers.
Between October 12th and 17th, the target goals were emailed to all parents on the group email, posted on the Carson
High School website, and presented to the staff and students. All cohorts were asked for responses. Those responses
were shared with members who worked on the Inquiry Process.
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SECTION 1 – Demographics
SECTION 1a - Community Demographics
History
Carson City is Nevada’s state capital and has an interesting and colorful frontier past. In an 1843-44 expedition John C.
Fremont named the local river after Kit Carson, part of whose name was later adopted by the city. Ranchers who followed
Fremont set up a trading post called Eagle Station and worked with pioneers Abraham Curry and attorneys Proctor and
Musser to set up the future town site. Carson City was founded as a community in 1858 and ten acres were set aside for
the Capitol. President Lincoln confirmed Carson City as the capitol on October 31st, l864.
The railroad system served as a backbone for the mining boom that followed. By 1874, the V & T railroad between
Carson City and Virginia City reached its peak with 36 trains going through Carson City each day, which continued into
the early 1900’s. In 1969, Ormsby County was merged and consolidated into Carson City with a total area of 146 sq.
miles. The new city grew considerably in the next 50 years, and Carson City has continued to be a strong regional
employment center.
Carson City Today
Carson City is currently home to 55,274 people with a median family income of over $56,000 a year. According to the U.S.
Census, Carson City’s population increased 5.4% from 2000 to 2010. Projected expected growth, however, is only .8%
over the next twenty years, with an anticipated 66,000 residents by 2025. Thus, there is little room for growth in all of the
city’s facilities and schools. Carson City is known to be the most business-friendly county in the state due to low tax rates.
Median housing costs are $146,000 which is well below the median costs for western regions.
Carson City’s demographics and economic data have shifted dramatically in the last ten years, as described below:
Between 2000 and 2010 the Hispanic population grew by 7%; the Caucasian population fell by a corresponding
8.5%.
18.3% of Carson households speak a language other than English in the home as compared to 14.4% in 2000.
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23.6% of the population is under the age of 18 while 16.6% is over 65. The percent of people under 18 has
remained steady but the percent over 65 has grown by 1.3%.
Percentage of high school graduates is currently 86.7% up from 82.5% in 2000.
Percentage of people who have a Bachelor’s degree or higher is 21.4% compared to 18.5% in 2000.
Carson’s unemployment rate is 12.7%

Figure 1: Carson City ethnic populations.
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Source: United States Census Bureau.
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Figure 2: Current population for Carson City, which rose 5.4% in last decade.
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Figure 3: Carson City population by age group.
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Source: United States Census Bureau.
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Impact
The 2008 recession, the median family income, and the population breakdown by age and ethnicity are important factors
for decision-making by the Carson City School District. The changing tax-base and voter demographics play heavily as
influences on further changes to the high school.
According to our recent “State of the District” meeting, we now have approximately 7,500 students in our school district.
There are 12 schools including 1 Early Childhood program, 6 elementary schools, 2 middle schools, 1 high school, 1
alternative high school, and 1 charter school. Our ethnic and sub-population breakdown, district wide, is as follows:
•
•
•
•
•
•
•
•
•
•
•

Native American – 2.2%
Asian – 1.8%
Hispanic – 39.8%
Black - .5%
White 52.1%
Pacific Islander - .3%
Multi-Race – 3.3%
IEP students – 10.3%
LEP students – 17.8%
FRL students – 43.8%
Migrant students - --%

According to an article published in 24/7 Wallstreet.com, Carson City is the worst metropolitan location in the nation as far
as the economy goes. It is the only metropolitan area not projected to hit bottom as far as the unemployment rate goes or
in job recovery. Currently, approximately 15.1% of our jobs have been lost and none have been recovered since 2007.
That makes about 4,800 jobs that have been lost; 600 government jobs lost last year alone. Over 94 million dollars in
exports have been lost from 2005 to 2009, approximately 40% of the total. It is no wonder that our Free and Reduced
Lunch population has been going up as has the general amount of stress our students face.
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SECTION 1b – School Demographics
Figure 4: This is an aerial view of Carson High School in 2011.
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History
Carson High School is one of the oldest high schools in the state of Nevada. In 1871, the citizens of the Carson District
recognized their duty to build an addition to an existing school house. They selected the school house closest to the
center of Carson City as the site to be expanded. In 1874, $4000 was appropriated through a tax levy, and Carson High
School was officially started.
Requirements for education have changed significantly in the 137 years since that first $4000 levy. On May 28, 1884, the
Carson Daily Appeal informed the citizens of Carson City: “Children…must be given at least sixteen weeks of schooling
each year, from and after their eighth birthday until they are fourteen.”
Carson High School, built on Division St. between King St. and Musser St., like many state government buildings of the
time, was constructed of stone from the Nevada State Prison Quarry. That school was demolished after a government
entity, concerned with its proximity to an earthquake fault, determined that the structure could not withstand a significant
tremor.
As Carson City grew, a need was recognized for a separate high school, which was built on Thompson Street in 1939.
Two red brick buildings were erected; a classroom building and a gymnasium. These served as foundations for what is
now Bordewich-Bray Elementary.
Carson City continued to grow and the community recognized a need for yet another larger site for Carson High School.
In 1970, a bond was passed, a site on the east side of town was selected, and another facility was built which became the
present home of the Senators.
Carson High School has seen several expansions and remodels since moving to its present location. The school was
open for only a few years when it became overpopulated and was forced to go on double sessions to house the increased
enrollment. A gymnasium was built with 12 additional classrooms to alleviate the overcrowding. The currently-standing
completed facility included enclosing the street that separated the two original main buildings, creating a large
multipurpose area affectionately called, Senator Square. An additional two story building was added on the southwest
side which became the administrative offices, housed on the first floor and the science labs on the second floor.
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In 1999, faced with the overcrowding again, the High Tech Center was constructed in conjunction with the Western
Nevada College. This facility added an additional 12 classes and 6 computer labs. It also provided Carson High School
with a unique opportunity to blend college classes with its own curriculum. NJROTC classes and a rifle range were built in
2002.
Since 2006 the renovations have continued on the Carson High School Campus to include eight tennis courts and a
concession stand complete with restroom facilities.
In 2007-2008 a contemporary vision for the updating and redevelopment of the Athletic Complex was instituted, allowing
Carson High School to host regional, zone and state championships. In the summer of 2011, solar panels were built to
the east of the main building.
As of 2011, Carson High School’s Main building is 306,479 square feet and sits on 65 acres.

SECTION 1c – Student Demographics
Grade Level, Special Populations and Ethnicity - Since the last accreditation in 2006, the school demographics have
changed quite dramatically. Unfortunately, so have the systems that are used to monitor those changes, so in many
areas, comparable data was only available for two previous years.
As of October 10, 2011, Carson High School has 2,145 students enrolled. Of those, 810 were classified as being Free
and Reduced Lunch students [FRL], 232 were students with an Individual Education Program IEP], and 104 were Limited
English Proficient students [LEP].
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Student Designations
Figure 5: This chart shows the breakdown of students per grade level for the past few years. The way that grade level is
calculated has changed, however. Until 2009, it was calculated by credits earned not by enrollment year/projected
graduation year.
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Carson High School serves some of the largest special population groups in the state, especially students with IEPs and
504 plans. In 2011-12, our FRL population is over 38%; the highest it has ever been.
Figure 6: Percentage of students in special populations.
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The ethnic breakdown of students has changed considerably since 2006. The percent of Caucasian students has
decreased by nearly 10% as the percent of Hispanic students has increased by a corresponding 10%.
Figure 7: Carson High School ethnic breakdown.
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Figure 8: Transiency is yet another factor in Carson High School’s changing demographics and has dropped significantly
during the past few years.
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Attendance
Figure 9: Attendance has a considerable effect on student success. For Carson High School, it has not been a major
factor on performance data. In 2009, attendance procedures changed, so data before that date is unavailable. Last year,
Carson High School implemented a closed campus for freshman which actually seemed to increase attendance in all of
the grade levels.
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Figure 10: This chart shows the attendance rate by ethnicity and special populations.
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Activities
Carson High School students are involved in many activities both in school and outside of classes. In 2011, these totals
are as follows:
Total participation in athletics: 722 students
Number of available co-curricular activities: 17
Student Clubs: 24
Figure 11: Athletics
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Figure 12: Co-curricular Activities
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Surveys
The student surveys revealed some interesting information about the makeup of the student population.
The student survey was taken by 1860 students. Of those, 42% were 15 and younger, 28% were 16 years old, 24% were
17 years old, and 6% were 18 or over.
Almost an equal number of males versus females make up the school and almost an equal number of students in the four
class designations are in the school at this time—approximately 470 each.
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The following table illuminates some of the insightful data from the student and parent surveys as far as basic
demographics are concerned:
My parents and I have high expectations for my education.

94%

Household income is less than $40,000.

20%

My teachers have high expectations for my academic success.

85%

PowerSchool is the main form of home communication.

61%

Students responding, “I would not be involved in any school activity.”

28%

Students responding, “Carson High School offers a variety of electives.”

86%

Parents responding “I have no education beyond high school.”

14%

Parents responding, “I am currently unemployed.”

4%

Language Diversity—Due to changes in cultural diversity, a significant number of students’ households now have a
language other than English spoken at home.
Figure 13: Over 75% of CHS students speak English at home as the primary language.
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SECTION 1d - Staff Demographics
Carson High School has a well-qualified and dedicated staff. All core subject area teachers are ‘highly qualified.’
According to the staff survey, 63% of the staff lives in Carson City, meaning they are directly impacted by the job the high
school does in preparing students to be successful and are likely to have children attending Carson City public schools.
The graph below explains some demographics related to the staff:
Taught for at least six years

89%

Taught at Carson High School for at least six years

66%

Obtained a Master’s degree

66%

Previously had a full time career other than teaching

32%

Figure 14: Number of subject areas in which a CHS teacher is certified to teach.

Percent of Staff
36
34
32
30
28
26

1

2

3 or more

**Only three teachers are not teaching in an area of certification and none of those teachers are in core academic areas.
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SECTION 2: Student Performance Indicators
SECTION 2a – College Preparedness
ACT/SAT Scores
Carson High School consistently ranks at the top of the state when it comes to college entrance tests and AP scores.
Over 20% of the student population takes at least one AP class in any given year and we administer well over 400 tests
annually. Where we have noticed weaknesses is in the subpopulations. There are a disproportionate number of Hispanic
students taking the AP courses compared to the number of Hispanic students eligible to take those courses in the school.
The same is true for our Free and Reduced Lunch population and Special Education (IEP) population.

Figure 15: This chart reflects the ACT scores for Carson High School students as compared to the nation and the state.
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Figures 16, 17, 18, 19: These charts show the ACT results for CHS. We seem to be performing above average in all
areas but science.
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SAT scores give a similar picture as the ACT tests. When comparing Carson High School to Nevada, the students at
Carson High School score higher. Out of the four years, two years Carson High School students met or exceeded UNR
and WNC requirements; the other two years, Carson High School students did not meet the requirements.

Figure 20: SAT results as compared to Nevada scores and
the Nevada University system’s requirement.
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SAT Results for Critical Reading

Figure 21: In the area of writing, Carson far exceeds the scores of
other Nevada students. WNC and UNR do not use writing scores
from the SAT for placement, so those comparable scores are not
available.
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Figure 22: In the area of mathematics, Carson consistently
exceeds the Nevada scores as well as the WNC or UNR entrance
scores.
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Figures 23-25: These charts show the SAT results as
compared to Nevada, the world, and UNR or WNC entrance
scores. We have generally done quite a bit better in math but
the results in reading and writing are questionable
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Figure 26: The percentage of females who continue to
take the SATs is greater than males. There is not much
variation in the number of males taking the SAT.

Figure 27 and 28: If all we were to look at is the overall
scores, Carson High would look like it is doing a good job
of college entrance performance. Where we found some
weaknesses was when we looked at who was enrolling in
the AP or Honors classes. We are concerned that our
subpopulations do not seem to be represented
proportionally. If they aren’t in our AP and Honors
courses, many of them are probably not taking college
entrance tests, as seen in these charts.
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Advanced Placement Data
The AP scores show much the same results as the SAT and ACT scores. The actual scores are very competitive but we
still have a discrepancy in the participation and performance of Hispanic students and other subpopulations. We
generally give over 400 AP exams every year and almost 60% get scores of 3 or higher.

The Total Number of AP Exams Given
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Figure 29: This chart shows the last five-year trends for the
total number of tests given. This number is different from the
amount of students who took the test in that a single student
can take multiple tests.
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Figure 30: This chart shows the last five-year trends for the
percentage of Juniors and Seniors who took at least one
A.P. course at Carson High School.
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Figure 31: This graph shows the five-year
trends of the percentage of students who
received a 3+ on any of the exams they took.
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Advanced Placement Population Data – This data shows our subpopulations are not taking AP and Honors courses to
the same degree as the general student population. This data is from the 2011 enrollment, fall semester.
Figures 33, 34, and 35 show the percent of subpopulations enrolled in A.P. courses.
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classified as FRL, only 3% are in AP classes and 10%
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slightly disproportionate as well. If they aren’t taking
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Figure 36: We have approximately 36% of our juniors and seniors who are eligible to take AP courses who are also
Hispanic, yet only around 11% of them do. This information, in conjunction with the other data about FRL, LEP, and IEP,
would indicate that we have an achievement gap in some of our subpopulations; most notable, there is a gap in our
Hispanic population and our FRL population who should not necessarily have any learning disabilities or language
barriers.
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Scholarship and Awards Data
It is hard to know if these numbers are indicative of a successful school when we do not know how other schools similar to
ours are performing; however, this data being considered in conjunction with our comparative graduation rates and NSHE
remediation rates does indicate that a good portion of the school is going on to college and receiving scholarships.
Figure 37: This chart shows the number of students who received scholarships.
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assembly. Academic letters are awarded based on
GPA: seniors must have a GPA of 3.6 to earn this
award. There was a peak of more students earning
this award in 2009 with a decline following; however, it
should be noted that more students are receiving this
award than in 2008. This increase may be the result of
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Figure 39: This chart shows the number of awards that the graduates receive. There was a peak in awards given in 2009.
We do not know what may be causing the fluctuation of numbers in some of the programs. We have had many advisors
change within the last two years which might be a factor and our enrollment has dropped drastically in the last five years.
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Figure 40: This chart shows how many dollars are awarded in scholarship funds to CHS seniors every year. Overall,
there has been an increasing trend in scholarship dollars awarded to CHS seniors.
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Figure 41: This shows the number of students who have earned either an Academic Honors Diploma or a CTE
Honors Diploma. There is an overall trend of more students receiving these diplomas, even though our population
has decreased. We do not know how many of our subpopulations have earned these diplomas.
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Nevada System of Higher Education
Compared to other Nevada schools, Carson High School does a good job of preparing students to be successful in
college, as far as remediation data indicates. Areas of career readiness are harder to obtain indicative data.
Figure 42: This shows what classes CHS graduates need remediation in upon entering a Nevada
college or university. Most who take remedial courses either take English or English and math. This
data comes from the Nevada System of Higher Education.
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Figure 43: This shows how many students from CHS enrolled in Nevada colleges. Most CHS graduates attend WNC.
After WNC, most students enroll in UNR. We do not have data concerning how many graduates go out of state to attend
school.
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Figure 44: This shows how many CHS graduates attended a Nevada college and how many received
remediation as compared to other schools. For 2007, the remediation rate was 64.3%; for 2008 it was
56.7%; for 2009 it was 62.7%.
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Figure 45: This shows the
percentage of CHS graduates
who took remediation classes
at Nevada colleges as
compared to other districts.
CHS graduates are less likely
to have to take remediation
courses at college than other
comparable schools.
Nevertheless, this still poses
an area of potential
improvement.
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SECTION 2b – High School Proficiency and Adequate Yearly Progress Data
AYP and HSPE Scores
Carson High School has met AYP requirements and test results for the past five years with the
exception of the year 2009-2010. The results of the High School Proficiency Exams, however, indicate an achievement gap
for some of our students. Results for both ELA and math show that while the school performs well overall, the subgroups
of Hispanic, IEP, LEP, and FRL continue to be a concern.
Figure 46: English/Language Arts HSPE results for all subgroups for 2008-09 through 2010-2011
This chart shows that the IEP group especially is of concern in regards to performance on the ELA HSPE.

Total Percentage of participants
who passed the test

Number of participants

School
American
Indian
Asian Pacific
Islander
Hispanic
African
American
Caucasian
IEP
LEP
FRL
AYP Goal

2008-09
448

2009-10
468

2010-11
532

13

10

7

16

22

9

106

119

164

5

4

4

314
47
87
81

315
45
92
85

325
58
118
124

2008-09
96.95

2009-10
94.14

2010-11
93.02

96.67

91.34

88.83

98.08
92
97.17
98.23

96.96
89.11
88.65

96.28
83.57
88.35
92.04

86.7

86.7

82.3

Appealed
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Figure 47: Math HSPE results for all subgroups for 2008-09 through 2010-2011
This shows that the IEP group especially is of concern in regards to performance on the math HSPE.
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0

0

0

0
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0
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0
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0
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90.39
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0
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0
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When we compare the math scores for college remediation and SAT results to the math performance on the HSPE, it
seems that those higher level students are performing better than average. Areas of concern are highlighted.
Figure 48: This chart shows the breakdown of HSPE scores overall for several years.
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Figure 49: This chart shows the DOK and Content Strand breakdown for the HSPE on the test given in April 2011. What
we noticed for language arts is that we are struggling in the higher DOKs and in the expository strands. Math struggles in
the area of measurement.
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Measurable Annual Progress Scores
Figure 50, 51, and 52: These MAP scores show the breakdown of testing by our students over the past few years. The
cut score on the HSPE has been correlated to our MAP tests, (as seen on page 65, Figure 52) and we use these scores
to design remediation programs. For example, a student who scores 233 on the math MAP in the Fall of 2011 has a
93.1% chance of passing the HSPE as a sophomore, spring of 2012. We have another much larger document that
breaks down those scores by ethnicity and special designation (FRL, IEP, and LEP) so that we can find the funds from the
appropriate budget to create appropriate interventions. It can be seen that many of our students come to us well below
the target needed to insure their success on the HSPE.

MAP Math Scores by RIT
Band

9/1/2006
4/1/2007
9/1/2007
4/1/2008
9/1/2008
4/1/2009
9/1/2009
4/1/2010
9/1/2010
1/1/2011
4/1/2011
Total

Figure

50

150s

160s

170s

180s

190s

200s

210s

220s

230s

240s

250s

260s

270s

280s

Total

0
1
0
0
0
0
0
0
0
0
1
2

0
1
0
1
1
1
0
0
0
0
0
4

3
0
3
5
4
1
0
0
0
0
0
16

7
4
9
3
13
10
8
1
3
4
8
70

27
14
16
10
20
11
21
14
21
14
12
180

45
36
44
31
42
34
41
39
32
46
35
425

133
90
82
58
70
59
57
42
65
67
63
786

203
134
133
113
145
73
99
69
124
85
113
1291

173
177
195
126
156
139
133
113
143
84
153
1592

146
189
127
117
132
141
126
106
104
19
128
1335

90
96
93
99
89
91
99
108
87
10
84
946

15
14
33
68
41
56
27
59
36
0
51
400

0
4
3
24
7
29
5
14
4
0
14
104

0
0
0
1
0
4
0
0
0
0
4
9

842
760
738
656
720
649
616
565
619
329
666
7160

The date the test was given is on the left. The number of students who fall in the testing range is listed in each column. For
example, we had 127 students in the 240 range on September 1st, 2007.
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MAP Reading Scores by RIT
Band

9/1/2006
4/1/2007
9/1/2007
4/1/2008
9/1/2008
4/1/2009
9/1/2009
4/1/2010
9/1/2010
4/1/2011
Total

Figure 51
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170s

180s

190s

200s

210s

220s

230s

240s

250s

260s

Total

0
1
0
1
3
0
1
1
1
1
9

0
2
2
0
8
3
3
0
1
2
21

2
6
2
0
6
11
7
1
3
2
40

14
30
6
1
13
16
13
7
12
7
119

37
35
22
11
43
31
32
13
28
19
271

75
159
59
37
71
54
67
54
55
46
677

152
355
148
105
153
158
131
104
133
133
1572

226
265
183
166
214
153
161
153
156
149
1826

166
222
138
146
144
109
80
123
100
106
1334

28
77
42
62
31
67
12
36
16
23
394

2
20
1
10
8
4
2
2
1
3
53

0
2
0
0
0
0
0
0
0
0
2

702
1174
603
539
694
606
509
494
506
491
6318
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Figure 52
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SECTION 2c – Graduation and Failure Rates
Graduation and Failure Rates
Obviously, the most important thing we want to do is get our students to graduate. Graduation is often impeded by failure
rates, so there is a connection between these two areas. Attendance rates are not an issue for any of our student groups,
so graduation and failures are not significantly affected by attendance. They are, therefore, affected by other issues
besides attendance.

Figure 53: This chart indicates that graduation rates have increased steadily from 2006 through 2010. (2008-2009 had
an exceptionally high graduation rate.) It will be interesting to see if the graduation rates and dropout rates change once
they are calculated differently.
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Figure 54: Our Hispanic rate seems to have dropped off since 2008, and it is obviously quite a bit lower than our
Caucasian rate.
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Figure 55: Our other ethnic groups
show sporadic graduation rates—
mostly because of the small numbers
within the group. In any given
graduation year, however, the ethnic
groups tend to be below the school
average in graduation rate.
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Figure 56: This chart shows the graduation rate breakdown of our Special Education students by diploma type. Whereas
the trend used to be that more students earned adjusted diplomas, that proportion has decreased slightly. We do not
have graduation rate data for our Free and Reduced Lunch population.
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Failure rates based upon the total number of grades issued
2010-11 School Year
Grade
All
9
7.70%
10
9.17%
11
4.81%
12
2.53%
2009-10 School Year

White
4.79%
7.16%
3.56%
2.18%

Hispanic
11.67%
12.42%
7.41%
3.08%

Native
American
14.49%
17.09%
2.15%
7.69%

Grade
9
10
11
12

White
8.57%
6.44%
5.08%
2.18%

Hispanic
14.18%
12.10%
8.23%
4.03%

Native
American
13.08%
25.19%
28.00%
4.24%

All
10.44%
8.69%
6.49%
2.60%

Figure 58: This chart shows the failure rates
by grade for the last two years. We tend to spike
during the 10th grade year and drop off in 11th and
12th grade. This is probably, like other schools
across the nation, because students have already
withdrawn or dropped out by that time.
Unfortunately, we don’t have more years of data to
compare these trends due to a new system that
we implemented in 2009.

Figure 57: These numbers
reflect the other variables that
affect student performance,
which are failure rates and
discipline. Data consistently
indicates higher failure rates
among 9th and 10th graders and
among our largest minority
populations (compared to white
students and the whole school).
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2010-11 Failures by Grade

2009-10 Failures by Grade
TOTAL Assigned Grades
TOTAL Assigned Failures
Percentage of grades that are "F"
1 Failures
2 Failures
3 Failures
4 Failures
5 Failures
6 Failures
7 Failures
8 Failures
9 Failures
10 Failures
TOTAL Students
TOTAL with Failures

9th
7580
791
10.44
61
50
52
20
19
24
7
5
6
0
722
245

10th
7558
657
8.69
71
45
40
26
16
11
5
9
1
1
645
225

11th
6238
403
6.46
53
35
23
16
6
7
2
4
1
2
531
149

12th
5459
142
2.60
54
17
6
6
0
2
0
0
0
0
537
85

% of students with One or More F's

33.93

34.88

28.06

15.83

TOTAL Assigned Grades
TOTAL Assigned Failures
Percentage of grades that are "F"
1 Failures
2 Failures
3 Failures
4 Failures
5 Failures
6 Failures
7 Failures
8 Failures

9th
7285
561
7.70
76
47
35
15
20
9
3
3

10th
6661
611
9.17
61
45
36
24
10
16
3
3

11th
6981
336
4.81
77
43
18
8
9
1
4
1

12th
4985
126
2.53
36
22
4
4
2
0
0
1

9 Failures
10 Failures
TOTAL Students
TOTAL with Failures

3
0
669
211

5
2
566
205

0
0
592
161

0
0
480
69

31.54

36.22

27.20

14.38

% of students with One or More F's

Figures 59 and 60: These charts show a more detailed view of our failures by class. Approximately 30-35% of our freshman and
sophomores fail at least one class in a year. Because there are only one or two students who fail 11 or 12 classes in a year, those
numbers are not included. It is very obvious that we must do something to address this rate since we know that freshman who fail
are much less likely to make it to graduation. Due to the way we kept classes before 2009 (by credits earned, not enrollment date)
we are unable to see these trends in previous years.
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Figure 61: This chart shows the number of failures by department for the last three years. Most departments except for
Social Studies and Special Education show a drop in failures. This makes sense when the amount of time spent
remediating for the HSPE is considered. Social Studies does not have any remediation programs and many Special
Education resources are used for co-teaching or remediating in the other departments which makes their failure rates go
down. We would like to see more improvement in HSPE scores in those areas and more participation in college prep
classes.
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Figures 62 and 63: These charts show the failures by credit type. Health may need more assistance once it becomes a
year-long course and Computer Lit. moves to the middle schools. It is believed that some of the failures are attributed to
the emphasis on the other “core” classes and because the vocabulary in science, Health, and English is so difficult.
Reading is a huge factor in all of those classes as well. Our MAP scores and DOK scores indicate that there is a concern
in higher-level reading and comprehension.
2010-11 Failures by Credit Type

Credit Type
Computer Lit.
Elective
English
Health
Humanities/ CTE
Math
PE
Science
Government
US History
World History/ Geo

# of Fs
28
80
391
110
57
464
46
280
8
67
103

Total Grades
1053
2155
4464
618
3606
4232
2853
3794
869
1126
1114

2009-10 Failures by Credit Type
% of
Grades
that were
Fs
2.7%
3.7%
8.8%
17.8%
1.6%
11.0%
1.6%
7.4%
0.9%
6.0%
9.2%

Credit Type
Computer Lit.
Elective
English
Health
Humanities/ CTE
Math
PE
Science
Government
US History
World History/ Geo

# of Fs
57
74
483
91
90
627
93
334
16
61
64

Total Grades
988
2442
4613
641
3600
4378
3076
3848
969
1009
1232

% of
Grades
that were
Fs
5.8%
3.0%
10.5%
14.2%
2.5%
14.3%
3.0%
8.7%
1.7%
6.0%
5.2%
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Figure 64: This chart
shows the number of
withdrawals that took place
for the 2009-10 and 201011 school years. What this
showed us is that we are
losing a number of students
to our local charter school
and that number is
growing. We are using that
information to find
programs that might appeal
to that at-risk population so
that we can keep them at
Carson High School.
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Discipline Data
We see some disparity in the students who are disciplined. We are investigating whether it is an issue of fairness as the
surveys suggest or another issue.
Figure 65: This shows the number of incidents requiring discipline. The disciplining of students is another factor affecting
student achievement. The trend of the past several years has been toward fewer overall incidents.
Total number of discipline incidents by year
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While the above data indicates an overall reduction, we do not know how many individual students contribute to the total
number of incidents nor the students’ demographic data. Although not all incidents result in suspension, the data
regarding suspensions does provide those missing elements and inferences regarding the overall data can be made from
it.
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Suspensions by grade – Suspensions are relatively proportionate to the populations at the school. There have been
more than the expected number of FRL students suspended in the past.
Figures 66, 67, 68, and 69 indicate that the percentage of suspensions that are given to freshmen has gone down. This
may indicate improvements based on freshman programs, such as MASH.
Figure 66 shows
2007-2008
Percentage of
suspensions by
Grade

7, 6%

8, 7%

34, 30%

Figure 68 shows
2009-2010
Percentatg of
suspensions by
Grade

19, 16%

Figure 67 shows
2008-2009
Percentage of 7, 7%
suspensions by
Grade

65, 57%

9th
Grade
10th
Grade
11th
Grade

12, 11%
51, 49%
34, 33%

Figure 69 shows
2010-2011
Percentage of
suspensions by
Grade

12, 10%

10, 9%

9th Grade
10th Grade
43, 37%
44, 37%

9th Grade
43, 37%

29, 25%

9th
Grade
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Grade
11th
Grade

10th Grade
11th Grade

11th Grade

12th Grade

12th Grade
34, 29%
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Figure 70 breaks down the number of suspensions over the years according to subpopulations. This graph shows that a
large number of suspensions are given to FRL students. As with failure rates, discipline data indicates areas of concern
among 9th and 10th graders and among our largest minority populations.
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SECTION 2d – Perception Data
The surveys we gave to our various stakeholders gave us more data to tell us how we are doing. The results of our
surveys, in addition to our other data, helped us determine our overall priority concerns.
We posted the surveys for the cohorts onto the website www.chs.com on August 24, 2011. The student, parent, and
community surveys were written and posted in both English and Spanish. We sent out automated phone messages to
elicit responses. We also had parents take the survey during our Open House. Students were surveyed at school.
For community and business leaders, we sent an email out to all Chamber of Commerce members and published an
article in the Nevada Appeal. In addition, we printed paper copies of the survey and had our ESL teachers hand them out
during their parent BBQ on October 8th. We also sent home 450 paper copies to the Career and Technical Education
classes that had high populations of Free and Reduced Lunch students or Hispanic students.
Results:
Students in English – 1887
Students in Spanish – 27
Community members in English – 164
Community members in Spanish – 7
Business leaders – 16
Support Staff – 52
Staff – 118
Parents in English – 449
Parents in Spanish – 36
Approximately 20% of our parent respondents were in our lowest socioeconomic group which has a household income of
$40,000 or less. Currently, 38% of our student population qualify for Free and Reduced lunches.
In addition, approximately 17.5% of our parent respondents were Hispanic.
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The results posted below compare the results from the respondents on various questions. In this first chart, the questions
had to do with safety and support services. We noticed that parent, community and student responses on questions 18,
19, and 22 were much lower than the responses for the staff. These questions indicate a concern for drop-out prevention,
LEP support and racial or ethnic quality.
Figure 71: This graph shows the percentage of people who responded “Strongly Agree or Agree” on the
question:
100
90
80
70

Staff

60

Support Staff

50

Parents

40

Students

30

Community

20
10
0

#1

#2

#10

#18

#19

#22

#1: Carson High School provides a safe learning environment.
#2. Carson High School meets the non-academic needs of the students ie. Health services, library, etc.
#10. CHS building and facilities are clean, safe, and functional.
#18 CHS is effectively preventing students from dropping out.
#19. Carson High School provides support for students whose first language is not English.
#22. CHS promotes racial and ethnic equality among the students.
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This graph shows questions that had to do with academic performance or support. It appears that many of community
members are not aware of some of the Carson High School indicators which was interpreted to be more of a
communication issue than an actual issue of concern. We are concerned about the results from the student population on
question 8.
Figure 72: This graph shows the percentage of people who responded “Strongly Agree or Agree” on the
question:
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#8

#13

#14

#23

#8. CHS holds high academic standards for all students.
#13. CHS students have a variety of resources to help them succeed.
#14. CHS’s grading policies are consistent.
#23. CHS provides opportunities for every student to be academically challenged.
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This graph shows questions that had to do with leadership, instruction, and instructors. The low results from the
parents and students to question #17 brought up the issue of fairness. Also, the discrepancy between responses on #16
and #20 (in the opposite way) made us take a look at personal relationships or mentors and fairness on behalf of the staff.
It is interesting that the staff felt rules were followed unfairly and inconsistently but the students did not feel as strongly.
Figure 73: This graph shows the percentage of people who responded “Strongly Agree or Agree” on the
question:
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0

#6

#17

#15

#16

#20

#6. CHS has strong administrative leadership.
#17. CHS administration treats students fairly.
#15. CHS teachers are available to give students assistance with assignments.
#16. CHS teachers give personal encouragement to students.
#20. CHS staff consistently enforces school rules.
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This graph shows questions that had to do with communication. These questions indicate a strong problem in
communication systems. This data, in combination with the NAAS survey and other data, helped illuminate the issue of
communication as a major priority concern.
Figure 74: This graph shows the percentage of people who responded “Strongly Agree or Agree” on the
question:
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#5
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#21

#5. I feel comfortable contacting Carson High School for information.
#7. CHS effectively communicates with community, parents, and students.
#21. CHS teachers regularly communicate with parents about student progress.
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This graph shows the questions that had to do with activity opportunities, workforce preparation, and college/ career
preparation. What is interesting about this graph is how many times the student responses were higher than the staff
responses. The number of activities offered at Carson High School seems to be a strength of our school. Question #4
showed a weakness in the area of career and college preparation which became a target area.
Figure 75:This graph shows the percentage of people who responded “Strongly Agree or Agree” on the question:
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#3. CHS provides a wide variety of student activities, ie. Sports, clubs, fine arts. Etc.
#4. CHS provides support for career and academic counseling.
#9. CHS has enough technological resources to meet students’ academic needs.
#11. CHS is preparing students to continue their education.
#12. CHS is preparing students to be successful in the work force.
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SECTION 3: School Practices and Processes
Diplomas
There are four different diplomas offered at Carson High School.
STANDARD DIPLOMA – Students may go into entry level jobs, enlist in the military, and attend community college. In
some cases students may attend a four year college.
ADVANCED DIPLOMA – Students may pursue a two year or four year degree. They can also pursue vocational/technical,
military or skilled jobs.
HONORS DIPLOMA – Students may enter a four year college and pursue advanced professional training.
CTE DIPLOMA – Students may pursue career and technical education.
Enrollment Options
SENIOR COURSES OF STUDY OPTIONS:
•
•

Seniors may attend all six periods.
Seniors must attend a minimum of four (4) classes provided all requirements for graduation are being met.

FRESHMAN, SOPHOMORE, AND JUNIOR ENROLLMENT REQUIREMENTS
•
•

Freshmen, Sophomores, and Juniors are required to enroll in six (6) classes at Carson High School and must
attend first through sixth periods.
If an optional 7th class is taken, students will be attending seven periods.
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Schedule
BELL SCHEDULE
7:00 – 7:45
7:50 – 9:35
9:35 – 9:45
9:45 – 11:35
11:35 – 12:10
12:10 – 1:55
•

Zero Period - Optional
A1/B2 (blocks rotate)
Nutrition Break
A3/B4 (blocks rotate)
Lunch
A5/B6 (blocks rotate)

Our school schedule will be different in 2012-13. We will have 90 minute classes with one 45 minute, everyday
class offered right after lunch, so students will actually earn 7 full credits in one year.
Courses

To obtain these diplomas, CHS offers many different programs such as:
Standard courses
Honors courses
Advanced Placement courses
Dual Credit courses
Tech Prep courses
Fast Track courses
Carson Online
Adult Education
ADVANCED PLACEMENT COURSES
Advanced Placement (AP) is one of many programs sponsored by the College Board. AP classes are college-level
courses offered to high school students at their high school by their own high school teachers. In May of each year
students in those classes take a three-hour comprehensive exam. High school and college instructors from around
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the nation score exams on a scale of 1-5. An exam score of 3 is generally considered “passing” and many colleges
will give college credit for the course to students who earn 3,4, or 5 on the exam. Some colleges only give credit for
a 4 or 5 score; some waive a college requirement but do not award credit; some (including the academies) allow
AP students with high exam scores to be eligible to take the college’s own placement exams and thus earn credit
or waivers. Some high school students begin college as sophomores as a result of passing several AP exams.
WESTERN NEVADA COLLEGE
Students in grades 11 and 12 are eligible to participate in Tech Prep, Dual Credit, and Fast Track once they have
obtained a signed High School Authorization to Enroll” form (available in the Guidance Office).
TECH PREP
This allows students to earn college credit for CTE coursework completed in high school, at the high school.
Applicable courses are taught by a high school instructor who targets competencies established by both high school and
college faculty. These courses carry over into Western Nevada College certificate and degree programs, giving students a
head start on higher education programs that relate to their chosen career pathways.
Below is a list of WNC Articulated Classes.
Bookkeeping I

Introduction to Digital Photography I

Automotive Collision I

Introduction to Digital Photography II

Automotive Collision II

Introduction to General Mechanics

Engine Reconditioning

Introduction to Business

Introduction to Computer-Aided Drafting

Computer Graphics – Print Media

Intermediate Computer-Aided Drafting

Computer Graphics – Digital Media

Web Design and Publishing I

Welding I

Web Animation and Interactivity I

Welding II

Web Design and Publishing II

Welding Projects

Welding III
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Below is a list of TMCC Articulated Classes:
•
•
•

Culinary I, II, III
3D Animation
Health Science II

Johnson and Wales University Articulated classes:
• Pro Start
DUAL CREDIT
Dual credit allows students to earn both college and high school credit, simultaneously, while pursuing their fields
of interest. Students may maximize their educational potential by accessing courses not available and not
financially feasible through high schools.
Each individual school district recognizes select courses as dual credit (see your counselor). The student must
register at WNC and submit tuition payment. When a student successfully completes a WNC course recognized as
dual credit, he or she could apply the course credits toward both high school and college progression.
NOTE: Students will receive .5 (1/2) high school credit for most WNC dual credit courses that are 3 or more credits.
No more than three credits can be used towards the Carson High School Diploma.
FAST TRACK
Fast Track classes are distance education courses offered via Internet, interactive video, or as a telecourse. Many
of these courses are recognized as dual credit opportunities. WNC now offers more than 70 distance education
courses. Students pay only $25 per distance education course after their initial WNC registration.
CARSON ONLINE
Students are allowed to take classes offered through Carson Online in lieu of courses at Carson High School or in
addition to courses offered. The courses cost $120 for each ½ credit.
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ADULT EDUCATION
Students who have failed classes can make up credits by taking night classes through the Adult Education program
if they are 17-year-old or older. The courses cost $60 for each ½ credit.
A+ CREDIT RECOVERY
Students who have failed classes can make up credits by taking classes through our supervised, online program
called A+ Credit Recovery. It is a self-paced program which can replace a failing grade once the student completes the
entire program which consists of notes, tutoring and study sessions, and completion tests. The courses cost $100 each.
SUMMER SCHOOL
Many courses are offered for credit recovery during the summer months as well.
Awards
Carson High School has implemented many academic awards and recognition programs for students:
PRESIDENT’S AWARD FOR EDUCATIONAL EXCELLENCE
NATIONAL HONOR SOCIETY
ACADEMIC LETTER PROGRAM
MILLENIUM SCHOLARSHIP PROGRAM

TOP 20
VALEDICTORIAN
SALUTATORIAN
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Activities
In addition to offering many academic programs of study, we offer many activities to engage our students.
Extra and Co-Curricular Activities offered at Carson High School.
Academic Team
Link Crew
Art Club & Air Brush Club
Mock Trial
Band National Honor Society
Book Club
Native American Club
Bowling
National Restaurant Association - ProStart
Capital Stars
Newspaper & Yearbook
Choir Pals
Civil Liberties Club
Photo Club
Culinary Arts
RESIST/Stand Tall
Dance
Science Olympiad
Drama Club
Sewing Club
Environmental Club
Speech & Debate
Fellowship of Christian Athletes
United Cultures

Freedom’s Answer
Skills USA
Indoor Rock Climbing
Ultimate Frisbee
Judicial Board
Youth on Fire
Animal Abuse Awareness
Future Business Leaders of America
Japanese Culture Club
Health Occupations Students of America
Homeless Helpers
Interact
Key Club
Mountain Biking Club
National Honor Society
Science Bowl
Science Club
Comic Book Club
Student Council
Prostart
*To some degree, these change each year.
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Processes
Carson High School has many programs intended to support struggling learners:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Mash 21st Century Community Learning Center: a before- and after-school enrichment class for struggling 9th
graders.
Accelerated Reader: a personalized reading program that allows practice at each student’s current level
Reading Practice Collection: a special selection of low-level reading books intended as high interest, low level
choices for struggling readers
Math Tutoring: a daily tutoring program monitored by teachers but facilitated by students
Special Education Tutoring: a daily tutoring program monitored by a Special Education teacher
Strategies English I: a freshman English I course for students with MAP scores between 200-215
Read 180: an intensive reading intervention program aimed at struggling readers below 200 on the MAP.
English as a Second Language Program: ESL prepares students for the Proficiency Exam, developing
communication skills, reading comprehension, and enhancing familiarity with American literature and media
Brainfuse: an online tutoring subscription service provided by the Carson City Public Library
Science March Madness: an after-school program for learning and reviewing science for the proficiency exam
Autism Program: assists students with autism through specially designed instruction by adapting curriculum with
the main focus in social, communication, and executive functioning skills
Student Support Services: provides a framework of assistance and support that provides appropriate programs for
Special Education students whose educational needs must be met through differentiated approaches
WOW COW: a job skills opportunity for our Comprehensive Life Skills students (CLS) where they prepare and sell
ice cream.
Emotionally Handicapped program: a class designed for EH students to learn personal management skills
Transitions Class: a class designed for junior and senior Special Education students to learn skills needed as they
transfer from school to work
CLS Greenhouse: a hands-on lab for Comprehensive Life Skills students to learn science standards through
horticulture
Study Skills for Senior Project: a class provided to assist seniors through the Senior Project requirements
Math proficiency class: a class to help students pass the HSPE
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•
•

Science proficiency class: a class to help students pass the HSPE
Targeted LA classes: classes specifically designed for juniors or seniors who have not passed the proficiency
exams or who need support in the research elements of the Senior Project.

Carson High School has numerous programs that offer unique cultural or self-improvement opportunities:
•

•
•
•
•
•
•

•

•

Senior Project: nationally and regionally recognized, the senior project, a high school capstone requirement, blends
traditional core and performance-based skills in a unique and rigorous exit program that encourages community
involvement, higher thinking and application skills, and advanced personal interest
Work Experience Program: a program that offers students a chance to extend what they learn in the classroom into
a workplace setting
Foreign Exchange Student Program: programs that provide intercultural learning experiences that bring global
cultures together by helping people connect
Open House: an evening designed to open and welcome communication between parents with teachers,
counselors, and administration
Junior/Senior Night: an evening designed to inform parents about issues affecting juniors and seniors and their
future
Inspira Parent Program: community outreach program targeting Hispanic parents
Native American Study Center: a collaboration between Carson City School District and the Washoe Tribal Council
that reaches out to Native American students and parents through academic advisory (K-16), promoting
involvement in the education system and social environment, and connections with higher education
Partners in Education (Sheriff's Department): a program that partners the sheriff's department and the school
district to strengthen the enforcement of safety and health in schools, the education of parents, teachers, and
students, and funding multiple outreach programs for the community
Advanced Online Courses: equivalent courses offered through an online program intended for advancement, not
credit recovery.
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Carson High School has many programs that are used to guide student progress by parents or teachers:
•

•
•
•
•
•
•
•

•

•
•
•

PowerSchool: the student data base performing the following tasks, attendance, discipline, grades, transcripts,
health records, parent information and master schedule. PowerTeacher sends information to PowerParent in realtime format to allow parents access to their student’s grades and attendance information
PowerParent: a program, updated in real time, where parents and students have access to grade data, current
GPA, teacher and counselor contact, immunization records, and attendance
Common Core Assessments: all departments are creating and implementing common chapter or unit assessments
Course Entrance and Exit exams: all departments administer common course finals; departments are in the
process of administering or writing entrance exams
Rubicon Atlas Curriculum Maps: a customizable, web-based application designed to electronically encompass the
process of curriculum mapping to facilitate collaboration among teachers across subjects, grades and schools
HSPE High School Proficiency Exam: Nevada Proficiency Examination Program (NPEP), consists of Math, Writing,
Reading and Science tests taken by students to assess progress and learning
MAP Tests: Primary Measures of Academic Progress (MAP) assessments to students in grade 9 to chart academic
growth
School Improvement Plan: required by federal and state regulations for schools that are in academic status. The
plan must cover two fiscal years (e.g. FY 2010 to FY 2012) and must be revised every two years while the school
remains in status
Carson High School Newsletter: a monthly paperless newsletter proscribed to parents, students, and community
members containing important information about testing offers (ACT, SAT), Keys to Success, nurse and health
information, PowerParent information, upcoming athletics and activities, student achievement and
acknowledgement, PTSA updates, and a letter from the principal
Website: www.carsonhigh.com an online comprehensive communication program that gives links to a variety of
information and activities; this site is managed by a group of students
Nevada Appeal Education Partnership: a regular article published in the local paper heralding student and program
achievements and upcoming events
LAS Links: a test used to assess ESL students as they progress along the path of English proficiency
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Carson High School has several groups of people who manage the structures of the school:
•
•
•
•
•
•
•
•

A-Team: comprised of deans, vice-principals, and principal, the administrative team's purpose is to oversee the
overall well-being of the school and staff
Professional Learning Communities: intra-disciplinary teams that collaborate to facilitate instruction and
assessment
Management Team: a group comprised of administrators, support staff, and department chair people who make
weekly decisions on the management of Carson High School
Professional Development Center: enhances the professional knowledge and skills of the CCSD teachers in
effective teaching through training that has a direct correlation with student achievement
Safety Team: a committee that discusses weekly happenings concerning security, building and grounds, health
issues, budget, and student safety in order to implement improvements
Master Plan Committee: helps CCSD determine its priorities for the next five years, including a possible bond issue
to determine whether the school district should seek a bond in the next election
Grant Program: a committee of teachers who research opportunities, write grant applications, and manage funds to
improve a variety of school programs
Parent Teacher Student Association: PTSA brings parents, teachers, students and the community together to
share thoughts, ideas and concerns that impact the students achievement, safety, health and wellness as well as
legislation that effects all students. PTSA works on programs and activities that benefit Carson High School teens,
such as the Craft Fair, Reflections Contest (an art and writing event) and Safe Grad.

Specialized Programs
CO-TEACHING
Carson High School has had full inclusion of our Special Education programs since 2005. Until 2009, we had a consultant
named Bob Cawdle who assisted in the coordination of the program. There have been a variety of co-teaching
arrangements over the past several years, but we currently try to have co-teachers paired up with no more than two
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General Education teachers—hopefully, within the same department. The following courses are currently offered as cotaught classes:
English I Strategies

Algebra IB

Discovery Science

English II

Algebra IA

American government

English III

Jr. Proficiency Math

United States History

English IV

World History

Co-taught classes are supposed to be a 1:3 ratio whereby no more than one out of every three students is a student with
a special need. Most of our Special Education teachers have degrees or significant experience in the course they coteach in.
STAR STUDENT
The math co-teachers created a 3-tiered program using MAP scores which serves as an intervention for students who are
identified at-risk of failing the HSPE math test.
Level one – Map score of 220 and up, and a history of struggling with math. They are enrolled in a co-taught class
(Algebra IA, Algebra IB, or Proficiency math).
Level two – Map score 200-220. These students are enrolled in a co-taught class and in a Curriculum Strategies class
which teaches math skills in a more intimate setting and with a hands-on focus and they are enrolled in a co-taught class
(Algebra IA, Algebra IB, or Proficiency math).
Level three –Map score of 200 and below. These students are invited to be a STAR student which provides specialized
tutoring for 2-3 students after school. Parents and students sign a contract committing themselves to the program and
they are enrolled in a co-taught class (Algebra IA, Algebra IB, or Proficiency math).
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INSTRUCTIONAL CONSULTANTS
Instructional Consultation team is a team of colleagues who are trained to support teachers with students who are
struggling to meet standards for their class.
Goals and objectives:
•
•
•

Provide a support network for teachers
Develop a school wide process of collaboration and problem solving
Give teachers support in finding needed resources and materials.

How does IC help students?
•
•
•

Provides tools/strategies for the student to meet classroom requirements.
Helps student to work with peer-level materials.
Gives students self-confidence with classroom material.

Students referred are struggling with:
•
•
•
•
•

Reading in any subject
Vocabulary
Writing
Math
Behavior

In order for a student to be referred to IC, the following procedures are followed:
•
•
•
•

A teacher makes a request for support with a student.
A team member known as a case manager is assigned to the case.
The team member will notify all the students’ teachers that assistance has been requested and ask for any other
information. The teachers will have the choice of being notified as the support is being put into place.
The team member will meet with the teacher making the request.
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•
•
•
•

An assessment “snap shot” is conducted to find the instructional match.
A support/intervention is put into place for the student and teacher.
The teacher will meet with team member frequently to make sure the support is effective and appropriate.
After goals are achieved, the case is closed.

MASH (MANDATORY ACADEMIC STUDY HALL)
The Mandatory Academic Study Hall began in 2007 as a lunch-time tutoring program for failing freshman. Students who
received failing grades were required to spend their lunch time in a designated tutoring room with Link Crew students and
teachers helping them in the courses they were failing.
In 2009, it was taken over by a 21st Century Schools grant and became an afterschool tutoring program with bus
transportation provided. It runs from 2:00-4:00 Monday through Friday for failing freshman. Grades are checked at every
reporting period and students are either enrolled or exited depending upon their current grades.
In addition to tutoring and grade management by the staff, students are given snacks to eat and enrichment activities that
center around health, nutrition, and career exploration.
LINK CREW
Link Crew is a nationally recognized transition program in which older students mentor freshman throughout the first year
of high school. We currently have approximately 55 students who are members of Link Crew. The students develop
academic lessons and enrichment activities for the freshman here at Carson High School. They also DJ all of the dances
at the high school and middle schools. They put on a Cookie and Cram tutoring session before final exams and conduct
all 8th grade and 9th grade orientation.

98

Generalizations made from the School Profile process:
Aspects we believe are going well:
Nationally, we are performing well on SATs and ACTs and we send more than 60% of our students to postsecondary programs. We also offer many AP courses and perform well on those comparatively. We have made AYP for
many years and tend to take struggling freshmen, according to our MAP tests, and remediate them effectively. We offer
many activities for our students; we also offer many ways for them to get ahead or avoid falling behind. We help many
students make it to graduation and provide a safe, clean environment with very few discipline issues. According to the
surveys, we do an above-average job of preparing students for the future and the use of technology is considered a
strength.
Aspects we believe might be of concern:
We have too many freshman and sophomores failing classes. We also do not have a proportionate number of
subpopulations attempting and succeeding in the college prep classes. Although we are above average in the number of
students entering college without the need of remediation classes, we could improve in that area. There is also an
achievement gap in the AYP results whereby subpopulations are not being as successful in math and reading. Our
graduation rates have been acceptable up to this point, but they may sink drastically once the new way of measuring
graduates is employed in 2012. We are losing approximately 50 students a year to charter schools which definitely sends
a message about our ability to identify and remediate some of those students. In fact, the survey suggests that we are not
doing enough to prevent students from dropping out, and changing schools may be the first step in that process. It also
suggests that our students are not finding meaningful relationships with adults at our school, an area suggested by the
NAAS survey. This issue may also be reflected in the survey responses concerning teachers giving personal
encouragement or communicating regularly with parents. It appears that parents and students do not feel valued or
involved with the teachers. The survey also suggests that we may not be meeting the needs of our racially diverse
population; this is also supported by the achievement gap and AYP results. There may be some consistency issues
concerning academic standards or expectations, grading policies, and discipline. A side issue that we discovered through
this process is that our data collection procedures are very inconsistent and difficult; therefore, using data to drive
instruction is also inconsistent and difficult.
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Taking the NAAS survey generalizations and the School Profile generalizations and putting them together, we
came up with three main categories to target: communication, achievement, and post-secondary readiness.
OUR TARGET AREAS TO FOCUS EFFORTS ON:
•
•
•

We need to improve communication systems between CHS staff, administration, parents, students, and
community.
We need to increase student achievement.
We need to equip students with the skills and resources to make appropriate college and career choices.
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PART 3: BELIEFS AND MISSION STATEMENT

Participants in Part 3:
Susan Drozdoff (Co-Chair))
MaryAnne Weaver (Co-Chair)
Sharon Miller
Pat Quinn-Davis
Devin Nielsen
Jon Lang
Justin Clark
Lori Royal
LeAnn Saarem
Linda Hixenbaugh
Julia Brown

Math
Math
Language Arts Department
Language Arts Department
Social Studies
Special Education
Support Staff
Parent
Parent
Science
Student
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EXECUTIVE SUMMARY: DESCRIPTION OF PROCESS OF DEVELOPING MISSION AND BELIEFS
At our Steering Committee meeting on October 10, 2011, co-chairs of the Beliefs and Mission Statement committee were
chosen, as well as staff representatives from each department in the school. Students were chosen from the Student
Senate to participate as members of the committee, and parents were chosen from a list of volunteers that had signed up
on Back to School night.

The co-chairs met with the Accreditation Coordinator on October 18, 2011 to make certain that they understood the
process required to identify the school’s beliefs and mission statement. They were given copies of all the data packets as
well as information about how to access the Part I profile online. They were given the information regarding the identified
priority concerns and strengths as well as the NAAS rubric.

All committee members met on October 31, 2011, to craft a mission statement, beliefs and a motto. This information was
emailed to all stakeholders (all staff members and support staff and over 300 parents) and input was requested and
received. Teachers were asked to share the rough draft with their B4 classes and get feedback from their students; it was
passed along to the committee.

After compiling the comments and suggestions for improvement, the Beliefs and Mission Statement committee met again
on November 9, 2011 to incorporate the feedback into our original document. At this time, we were able to adjust our
mission statement, beliefs and motto to better articulate the direction in which we believe Carson High School is heading.
This final document was voted on and approved by the committee, and emailed to all stakeholders. It is now posted on
the Carson High School website and final copies are being printed for every classroom.
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Mission Statement
Carson High School challenges students to achieve their greatest potential for future success.

Beliefs
Communication – We believe the best educational decisions are developed through partnerships between family, school and
community.
Academics – We believe through clear goals, high expectations, and various instructional strategies, we prepare students for
college and careers.
Rigor – We believe the curriculum and activities at Carson High School support and challenge students at all academic
levels.
Success – We believe in the pursuit of life-long learning, so students can become productive adults and contributing
members of society.
Opportunity – We believe a safe, positive, supportive and challenging learning environment encourages academic
performance and participation in extra-curricular activities.
Now! – We believe the best time for students to prepare for their future is now.
Motto
C. A. R. S. O. N.
Communication – Academics – Rigor – Success – Opportunity – Now!
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PART 4: INQUIRY PROCESS – WHY THE GAP BETWEEN WHERE WE ARE AND OUR VISION?

Participants in Part 4:
Communications Committee
John Valley – Chair
Adam Whatley– Chair
Tim McCarthy
Karen Bianchi
Valentina Midboe

Phil Brady
Hal Wilkins
Emily Thornburg
Mike Longero
Charles Shirley

Katherine Sharp
Jeff Rispin
Theresa Breeden
Curtis Kortemeier
LeAnn Soruum - Parent

Marc Rodina
Misty Harris
Angila Golik
Julie Koop
Rachel Robison

Joe Thornburg
Andy Sonnemaker
Lance Godec
Nicole Fagundes
Maria Schofield
Whipple, Alec – Student

Bob Chambers
Cody Farnworth
Patrick Caulfield
Lee Conley – EVMS Principal
Kathryn Keever - Parent
Hall, Brandon – Student

Debbie Elder
Jason Macy
Monica Weaver
Keri Laack
Francine Emond
Teixeira, Matthew – Parent

Shana Wilkins
Dave Mital
Frank Sakelarios
Christy Winder
Mikel Lopategui

Student Achievement Committee
Jennifer Chandler – Chair
Susan Grunert – Chair
Bob Bateman
Jim Bean
Peter Lathrop
Alisha Howard

Shelby Tuttle
Kathy Yao
Lori Shine
Jennifer Tartan
Wendy Tims
Ferrigno, Harry – Parent

College and Career Readiness Committee
Penny Reynolds – Chair
Cheryl Macy - Chair
Brian Branch
Gary Casselman
Lynette Brown
Dave Mital
Leao, Katherine – Parent

Jennifer Castro
Katherine Wandel
Matt Morgan
Karen Chandler
Betty Foerster
Copoulos, John – Parent
Stella, Alana - Student

Lawmea, Catherine - Parent
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EXECUTIVE SUMMARY: DESCRIPTION OF INQUIRY PROCESS
On November 7, 2011, the three inquiry committees (Communication, Achievement, and College and Careers) met in the
library to get training from the librarian over the research process.
On November 14, 21, 28, and December 5, the committees met and worked their way through the process. Initially, they
were asked to brainstorm those elements of our school, community, and departments/ classroom that were strengths in
the areas of communication, achievement, and college/ career readiness. Then they brainstormed those things that they
thought caused our weaknesses according to the data provided. Finally, they brainstormed possible solutions.
On December 7, the entire staff, along with some students and parents, listened to the three groups present their findings
and participated in a discussion of the causes or possible solutions. Then, the entire staff was linked with one of the
groups and helped to find research articles that helped support the solutions. In many cases, new solutions were
discovered. Around 170 articles were located by the staff.
On January 9-17, the Student Council students and Link Crew students were given a list of the summarized causes for
our Priority Concerns. They were asked if they thought there were any other issues we needed to consider. Also on
January 9 and 17, the inquiry committees met to summarize and sort through the articles that were found. Those
summaries were used to categorize the researched articles. On January 25, during our Early Out, the staff went through
the categorized articles (each group of three staff members had 1-3 articles to review) and pulled out actual “actions” they
believe we should do at this school based upon the articles. The possible “actions” or solutions fell into the following
categories:
• Improving education for Hispanic students
• Interventions for at-risk students/ struggling learners
• Preparing students adequately for college
• Getting kids to be college and career ready
• Building or improving AP/ SAT/ ACT programs
• Teacher planning or instructional time/collaboration
• Literacy and reading recovery
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•
•
•

Project-Based Learning
Integrated studies
Freshman issues

•
•
•
•
•
•

Drop-out prevention
Credit recovery
Parent involvement and communication
School within a school/ academies
Health and Wellness
Communication

On January 30, February 6 and 13, the Steering Committee went through those “actions” and listed key ideas. Those
ideas were then organized back into the areas of communication, achievement, and college/ career readiness so that the
next set of committees could put them into the 5 year action plan. On February 17, the principal, vice principal and
accreditation coordinator ranked the key ideas into (1) those suggestions that are high priority for our school, (2) those
suggestions that are of medium priority, and (3) those suggestions that are not feasible or clear.
In March, we gave a follow-up survey to over 1,500 students and to the teaching staff. It asked questions about the
possible implementation of some solutions that kept coming up in the research and discussions. The results of those
surveys helped to focus the solutions our Action Plan committees chose to implement.
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Comprehensive Needs Assessment
Based on a complete analysis of the data, list the key strength and priority concerns in student performance, instructional and remediation
practices, and program implementation for ALL students in ALL grade levels.

Key Strengths
(to sustain in the school improvement plan)
Key Strengths Regarding School Performance:

Our school attendance is almost always well above the state average, usually above 95% for all grade levels, all subpopulations, and all ethnic groups. This is seen in NAAS survey indicator 1.4, “targeted level of successful
achievement.” CHS survey question #20, #7.
Carson High School has numerous activities available for students to become engaged in the school culture. This is
seen in NAAS survey indicator 5.6 “organization…allows for the achievement of the school’s mission.” CHS survey
question #3.
•
•
•
•

The total number of student athletes exceeds 720 per year.
Over 16 co-curricular activities are available.
Approximately 600 students participate in co-curricular activities.
Over 25 extra-curricular activities are available.

SAT writing and mathematics scores are an average of 20 points higher than the state average. This is demonstrated
in NAAS survey indicator 2.4 – 2.9 “the curriculum engages..the staff is actively involved” in revision”. It is also shown
in 3.4 “teachers are proficient in content area.” CHS survey question #8, 23.
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Nearly 500 AP exams are given yearly, with over 55% receiving a score of 3 or higher. This is demonstrated in NAAS
survey indicator 2.4 – 2.9 “the curriculum engages..the staff is actively involved” in revision”. It is also shown in 3.4
“teachers are proficient in content area.” CHS survey question #8, 23.
Compared to other Northern Nevada schools of a similar size, Carson High School has the smallest percentage of
students needing remediation in math or English upon entering a Nevada college or university (between 56.7% and
64.3%). This is demonstrated in NAAS survey indicator 2.4 – 2.9 “the curriculum engages..the staff is actively involved”
in revision”. It is also shown in 3.4 “teachers are proficient in content area.” CHS survey question #8, 23.
Carson High School has made AYP in both Math and ELA two out of the last three years, including last year. This is
demonstrated in NAAS survey indicators 2.2 “curriculum is aligned with school-wide academic expectations” and 3.3
“teachers use feedback…as a means of improving instruction.” CHS survey question #13.
Carson High School has a lot of technology to use in the educational process. This is seen in the NAAS survey
indicator 3.6, and 2.8, 4.11. CHS survey question #2, #9.
Carson High School is a safe learning environment. This is shown in the NAAS survey indicator 5.14 “facilities are
safe.” CHS survey question #1.
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Key strengths regarding instructional and remediation practices:

T4S Observations are done once a month by department heads and administrators. They are conducted once a year
by outside observers. Our strengths over the past three years have been:
•
•
•
•
•
•
•

100% of teachers elicit students to be engaged in academic learning.
89% of teachers were observed making learning relevant
80% were observed using instructional scaffolding
97% of teachers were observed in situations where all actions were related to standards or goals
94% were observed fostering a climate of fairness, caring and respect
97% maintain standards for behavior, routines and transitions
84% reinforce effort and provide recognition

This instructional feedback refers to NAAS survey standard 3.0 – Instruction. CHS survey question #16, 22, 8.
Thirty teachers and six administrators have recently become certified in High Quality Sheltered Instruction and
those are the only teachers with our lower level ESL students in their classes. Shown in NAAS indicator 2.10, 3.2 h,
3.8, 4.6,and 4.8. CHS survey question #18, 19, 22.
Many more teachers are becoming TESOL (Teachers of English to Speakers of Other Languages) certified through
professional development training. Shown in NAAS indicator 2.10, 3.2 h, 3.8, 4.6,and 4.8. CHS survey question #18,
19, 22.
Each department has recently received DOK (Depth of Knowledge) training for approximately 5 hours this semester.
This is demonstrated in NAAS survey indicator 2.4, 2.5. CHS survey question #8.
The Language Arts department was trained in Thinking Maps as a reading and writing strategy. Seen in NAAS survey
indicator 3.4 and 3.5. CHS survey question #13.
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Key strengths in program implementation:

We offer Read 180 to Special Education students struggling in reading and we have the regular education version of
the program called English IA and English IB. This is demonstrated by NAAS survey indicator 6.2 and 6.3. CHS
survey question #18, 13.
We are in the fifth year of a remediation program called MASH (Mandatory Academic Study Hall) for failing freshmen.
It is held Monday through Thursday after school. This is demonstrated by NAAS survey indicator 5.4 and 5.6, 6.2.
CHS survey question #18, 16.
We have science, math, and reading proficiency classes offered for elective credit. We also have writing tutorials
offered for the writing proficiency. This is demonstrated by NAAS survey indicator 6.2 and 6.3. CHS survey question
#18, 13.
We have a Link Crew program which does many things for our freshman including a final exam preparation week
called Cookies and Cram. This is demonstrated by NAAS survey indicator 5.4 and 5.6, 6.2. CHS survey question #18,
13.
We have 11 teachers who have been trained in the Instructional Consultant program (replacing RTI at our school).
They do regular interventions for both students and teachers. Shown in NAAS survey indicator 5.4 and 5.12. This is
demonstrated by NAAS survey indicator 6.2 and 6.3. CHS survey question #18, 13.
We have Senior Project workshops offered for seniors needing help with their senior projects. This is demonstrated
by NAAS survey indicator 5.4 and 5.6, 6.2. CHS survey question #18.
We have a class called Curriculum Strategies to help prepare Special Education students for the proficiency tests.
This is demonstrated by NAAS survey indicator 6.2 and 6.3. CHS survey question #15, 13.
We have Personal Skills classes for both autistic students and emotionally handicapped students to help them
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transition into behaviors necessary outside of school. This is seen in NAAS survey indicator 6.19 and 6.2. CHS survey
question #12, 4.
We have several co-curricular programs that correspond to CTE or Fine Arts classes that allow for state and national
competitions and/ or experiences. These are shown in NAAS survey indicator 3.2 f, 2.4, 2.6and 2.3 b. CHS survey
question #3, #12.
We have a program called STAR student that targets struggling math students according to their MAP scores and
gives them personal instruction or remediation. This is seen in NAAS survey indicator 6.19 and 6.2. CHS survey
question #15, 13.

Priority Concerns

Communication systems

Achievement (failure rates, graduation rates/ drop-out, AYP scores)

College and career readiness
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INQUIRY PROCESS (continued)

Verification of Causes – Root Cause Analysis
For each concern, verify the root causes that impact or impede the priority concerns. Identify research-based solutions that address the
priority concerns. Use the NWAC Standards (research-based practices for high-performing schools) to identify causes and solutions.

Priority Concerns

We need to improve
communication systems
between CHS staff,
administration, parents,
students, and community.

Root Causes –

Solutions –

Apply NWAC Standards

Reflect NWAC Standards

1.There is no system in place for leadership to
communicate and monitor its vision adequately.
(NAAS survey indicator 5.2, 5.8, 5.11, 5.13, 5.14
and CHS survey question #5, 6, 7, 21)

1. Leadership needs to implement
and organize systems for consistent
communication within the district,
school, and departments. Design
teacher Web Resource Page with all
essential information located on it.

2.Teachers are overburdened with duties, so that
there is no time to collaborate and communicate
with stakeholders. (NAAS survey indicator 4.9, 4.10,
2.7, 2.10 and CHS survey question #21)

2.Teachers need to be given training
and time to implement and maintain a
variety of technological formats for
communication. A new schedule,
both yearly and daily, needs to be
considered for collaboration.

3.There is a lack of knowledge on the part of
educators and stakeholders to take advantage of
current communication systems (NAAS survey 1.1,
1.6, 2.8, 5.1, 5.2, 5.9, 5.15, 6.8, 6.20, 6.21 and CHS
survey question#5).

3. Parents, teachers and students
need to use PowerSchool effectively
and thoroughly. Consider
implementation of consistent
educational social media system like
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Moogle or Edmodo for the entire
district.

We need to increase student
achievement.

1.Students do not see the relevancy in what they are
learning to their futures (NAAS survey 2.3b, 1.1, 2.4,
2.6 and CHS survey question #18, 19, 4, 12, 11.)

1.We need to implement a system for
transitioning freshman into Carson
High School successfully. We need to
consider designing an interactive
post-secondary plan with career
interest inventories, aptitude
assessments, and values
assessments. We need to organize
our school according to career
pathways. We need to increase
community and business involvement
in the school.

2.There is a lack of an academic culture or climate
(NAAS survey 1.2, 2.4, 4.4, 4.2, 5.9, 5.14, 6.20 and
CHS survey question # 8, 16.)

2. We need to be more consistent in
encouraging all students to be career
and college ready. We need to use
data to drive instruction for all
students. All activities and curriculum
need to be tied to our mission
statement and all social, civic
expectations should be focused on
the post-secondary plan.

3.Teachers may be lacking cultural or social
sensitivity (NAAS survey 3.2h, 5.12 and CHS survey
question # 19, 22.)

3.We may need to include cultural or
socioeconomic sensitivity training in
our professional development.

4.There is a lack of time for teachers to meet
together and plan better strategies both within and
among departments (NAAS survey 2.7, 2.9, 2.10,
3.3, 3.8, 4.7, 4.8, 5.9, 5.11 and CHS survey question
# 7, 21.)

4.Reconsider scheduling options and
have teachers involved in
professional development
opportunities.
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We need to equip students
with the skills and resources to
make appropriate college and
career choices.

5.There is not a system in place to identify and
respond to failing or struggling students soon
enough or effectively enough (NAAS survey 6.2, 5.6,
4.9, 4.1, 2.2, 3.2a, and CHS survey question # 13,
18.)

5.We need to implement strategies
for identifying at-risk students and
intervening in their educational
pursuits. Data needs to be used
effectively to organize and support
students at different levels.

1. There is not a system in place from elementary
school through high school to expose every student
to basic job readiness information (NAAS survey
2.7, 5.11)

1. We need to implement a dynamic
post-secondary plan from 4th grade.
We need to offer career exploration
and college experiences in
elementary and middle schools.

2.Not every student receives a relevant and rigorous
(high academic standards) curriculum (NAAS survey
2.6, 2.4, 2.2, 3.2 a, b, c, d, and CHS survey question
# 8, 11, 12.)

2.We need to implement reading and
writing remediation programs across
all content areas. We need to
increase the level of difficulty for our
classes and increase the support
needed to be successful in those
classes. We need to increase
communication and processes
throughout the district so that feeder
programs and intervention flow
together effectively.

3.There is a lack of an academic culture or climate
(NAAS survey 1.2, 2.4, 4.4, 4.2, 5.9, 5.14, 6.20 and
CHS survey question # 11, 12, 8.)

3.We need to use the dynamic plan to
link all behavioral, social, and civic
expectations. We need to encourage
this consistency at the feeder
schools.
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4.There is not enough time in the schedule or
money to offer every student the career experiences
they might need or desire (NAAS survey 1.6, 2.10,
5.8 and CHS survey question #11, 12).

4.We need to reorganize our school
by career clusters and career
academies so that we can introduce
more relevancy into our programs.
We need to develop programs to
identify and support college bound
students from all populations.

5.Community and business/ industry partnerships
are limited (NAAS survey 6.20, 6.21, 8.3, 8.7 and
CHS survey question #11, 12).

5.We need to encourage more
community and business partnerships
to facilitate the college and career
transition for all students.

117

118

PART 5
119

PART 5: IMPROVEMENT GOALS AND MEASURABLE OBJECTIVES – 5 YEAR BLUEPRINT
Convert the top priority concerns into the goal(s) for improvement and incorporate the identified solutions into the action plan.

Participants in Part 5:
Minifie, Jenn, Chair
Greb, Jeff, Chair
Contine, Ben, Chair
Reedy, Brian, CTE
Franz, Jim, Social Studies
Reeder, Melanie, SpEd
Holden, William, ALC
Branch, Brian, Math
Bellona, Jeri, Guidance
Anderson, Neil, Student
Edwards, Kevin - WNC

Ackerman, Todd, Math
Mendeguia, Carlos, PE
Hazard, John, LAD
Baker, Wayne, ROTC
Sorum, LeAnn, Parent
Tadjieva, Natalie, LAD
Schnaible, Zach, Social Studies
Schneider, Shawn, SpEd
Dilly, Steve, PE/ Science/ CTE
Conley, Lee – Principal EVMS

Roman, Blair, Social Studies
Lobsinger, Sarah, Math
Chambers, Amanda, Guidance
Jones, Fred, ROTC
Britt, Ann, PE
Arnote, Joe, LAD - ESL
Houk, Will, Social Studies
Bell, Brenna, LAD
Kennedy, Rochelle, SpEd
Anderson, Cheryl - Parent

Moreland, Ruth, LAD
Vickrey, Scott, Science
Schneider, Adrienne, Science
Mobley, Patrick, Social Studies
Hogan, Kelly, Social Studies
Copado, Liliana, LAD-ESL
Girdner, Nate, Math/ CTE
Spotts, Jackie, LAD
Been, Erin, PE
Swirczek, Ron – School Board
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EXECUTIVE SUMMARY: DESCRIPTION OF PROCESS OF DEVELOPING SCHOOL IMPROVEMENT ACTION PLAN
After finishing the Inquiry Process in late February, we set up our committees for this phase. The steering committee had
narrowed down the list of possible causes for our identified concerns, and they had compiled and then organized the list
of possible research-based solutions which had been generated in the Inquiry Process. Then, the principal, vice principal
and accreditation coordinator ranked the solutions into those of highest possibility, medium possibility, and no possibility.
The ranked lists were then passed on to the new committees as they began their process.
They began meeting on the first Monday in March and met once a week until mid-April. They were asked to look at the
list of main causes for our concerns chosen and then to select solutions from our master list of ranked solutions that would
best address the causes. While these committees were meeting, Link Crew and Student Council students were also
given the rough draft list of possible causes for our data and survey results, and they were asked to brainstorm and other
possibilities which were given to the committees. It was emphasized that they should be careful not to negatively affect
aspects that we have previously identified as our school’s strengths. They did that task first. By the next time they met,
they had the results of the second teacher and student surveys which helped them narrow their ideas for possible
solutions which could be implemented here at CHS to directly impact our issues and their causes.
Then they worked to fill in the Action Plan form by identifying what should happen to implement the various solutions year
by year, who should be in charge, what we would need to accomplish each step, and how it should be monitored.
Once that was done, the entire staff was given the Action Plans to review with their departments and they were given a
Power Point to show their classes. Each class was given a response form to elicit feedback.
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PART 5: SCHOOL IMPROVEMENT MASTER PLAN & REFORM STRATEGIES – 5 YEAR
BLUEPRINT
Action Plan: List the action steps to implement the solutions for each goal, as well as the timeline, resources, and the person(s)
responsible. Action Steps should reflect NWAC Standards (Indicators)
Monitoring Plan: Identify the data that will be collected to monitor the action steps, as well as the timeline and the person(s)
responsible.

Goal 1: We need to improve communication systems between all stakeholders of the Carson High School community.

Measurable Objectives –
1a – At least 90% of parents and students surveyed will indicate they agree with the statement, “I feel comfortable contacting Carson High School
for information.”
1b - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS effectively communicates with community,
parents, and students.”
1c - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS teachers regularly communicate with parents
about student progress.”
1d – We will have fewer than 1200 discipline incidents in a year.
1e – At least 90% of our parents will be signed up for Power Parent and at least 75% of our students will have an active Power School Account.
**Please Note: Although we have chosen perception data for the most part to measure our communication action steps, we feel that we will also
see improvements in failure rates and other data being measured in the Achievement step.
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Goal 2: We need to increase student achievement.

Measurable Objectives –

2a – The percentage of failing grades given to Hispanic students will be within 2% of Caucasian students regardless of grade.
2b - We will have at least 75% (up from 68.46%) of freshmen and 75% (up from 63.78%) of sophomores end the school year without earning a
failing grade.
2c – At least 70% of our freshman will score at the MAP reading and math cut scores or higher by the completion of the spring test.
2d - At least 90% of CHS students will graduate; at least 85% of Hispanic students will graduate and at least 50% of Special Education students
will receive regular or advanced diplomas.
2e – Carson High School will make AYP in every subpopulation and measurable ethnic group.
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Goal 3: We need to equip students with the skills and resources to make appropriate college and career choices.

Measurable Objectives –
3a - We will have at least a 5% growth in the number of Hispanic students who take an AP course.
3b – We will have at least a 5% growth in the number of juniors and seniors who complete at least one AP or Honors course.
3c - We will see 5% growth in the number of students taking the SAT and/ or ACT.
3d – At least 90% of parents and students surveyed will indicate they agree with the statement, “CHS is effectively preparing students for the work
force and/ or to continue their education.”
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YEAR 1
Goal 1: We need to improve communication systems between all stakeholders of the Carson High School community.
Measurable Objective(s):
1a – At least 90% of parents and students surveyed will indicate they agree with the statement, “I feel comfortable contacting Carson High School for
information.”
1b - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS effectively communicates with community, parents,
and students.”
1c - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS teachers regularly communicate with parents about
student progress.”
1d – We will have fewer than 1200 discipline incidents in a year.
1e – At least 90% of our parents will be signed up for Power Parent and at least 75% of our students will have an active Power School Account.

Action Plan

Monitoring plan

Action Steps

Timeline

Resources

to implement the
solutions/strategies

for
implementin
g action
steps

e.g., money, people,
facilities to be used for
implementation

Person(s)
Responsible

Who is the person
or group who will
ensure that each
action step is
implemented?

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.

Person(s) Responsible

Who is the person or group who
will ensure that the progress is
monitored?
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1.1.1 Technology

Aug 2012June 2013

a. PowerSchool
Provide tutors and tutorials
for all staff members in
order to fully implement all
facets available within the
PowerSchool program.
Create tutorials for parents
and students in the use of
PowerSchool.

PowerSchool 7
Program, Technology
Department Trainers,
Computers/ labs,
Paid trainers for
parents, possibly
Spanish-speaking
translators for
training, , staff
member to develop
tutorials/ conduct
training

Technology Dept.
VP - Facilities
PowerSchool
Coordinator

Meeting agendas,
minutes, training
guides, attendance
logs, number of
parents on
PowerSchool

Power School Coordinator, Vice
Principal – Facilities

Meeting agendas,
minutes, training
guides, attendance
logs, number of
teachers with
linked documents

Power School Coordinator, Vice
Principal – Facilities

Vice Principal – Curriculum

1.2.1 Technology
b. Edmodo

Aug 2012June 2013

Provide tutors and tutorials
for all staff members in
order to fully implement all
facets available within the
Edmodo program. Create
tutorials for parents and
students in the use of
Edmodo.
1.3.1 Technology
c. Teacher Web Page
Establish a web page with
pertinent information on it.
It will include monthly
priority focuses from the
administration for all

Aug 2012June 2013

Edmodo, Onsite
Trainers, Computers/
labs, Paid trainers for
parents, possibly
Spanish-speaking
translators for
training, staff
member to develop
tutorials/ conduct
training

Technology Dept.

Administrative
assistants,
PowerSchool
Coordinator,
Administrators,
Technology Dept.

Principal, VP –
Facilities,
Administrative
Assistants

Training by
teachers currently
using Edmodo

End of the year
survey

Vice Principal - Curriculum

Vice Principal - Facilities
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teachers to access.
1.4.1 Procedures
a. Plan for
Communication
Administration will create a
plan for communication.
That plan will then be
included in Step 1.3 and
posted on the teacher web
page. It will be updated
monthly. The second part
of the plan will explain
exactly what is expected of
every stakeholder
concerning communication.
1.5.1 Procedures
b. Proactive Parent/
Teacher Communication
Create a Public Relations
specialist at the school for
communicating regularly
with local media and
organizations. Use
available technology more
often.

First
Semester

Data base of parent
information/hobbies,
student handbook

Communication
Committee
consisting of:
Administration,
Carson High
School
PTSA reps, ESL
staff members and
Hispanic liaison,
Principals from
middle schools

End of the year
survey, department
head feedback

Principal

Email, Phone
Messenger system,
extra prep for staff
member to develop
relationships and
protocol, Technology
Department

Vice Principal –
Facilities,
Counseling office,
PowerSchool
Coordinator, PR
specialist

Number of phone
messages sent
out, Open House
attendance, survey

Vice Principal – Facilities

Aug-Dec
2012

Aug 2012 –
June 2013
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1.6. 1 Procedures

Aug 2012 June 2013

Email system, phone
messenger system,
Teacher Resource
Page, PLC note taker
and agenda forms

Administration,
Department Heads

PLC reports,
meeting agendas,
minutes

Administration, M Team

Aug 2012 –
June 2013

Full-time Hispanic
liaison for CHS,
dedicated phone
number with a
Spanish-speaking
staff member on the
other end

Communication
Committee Chair,
Hispanic liaison,
district ESL
Coordinator, ESL
teachers

Open House
attendance, end of
year survey

Vice Principal – Curriculum

c. Staff Meetings
Hold regularly scheduled
meetings on predetermined dates with
agendas and silent
agendas at least once a
quarter (recommend once a
month). Department
Chairpersons will meet
once a month for
collaboration. PLCs will
occur at least once a month
with specific agendas.
Notes from those meetings
sent to Department Heads
and Administrators.

1.7.1 Procedures
d. Communication with
Spanish-speaking
Parents
Develop a system for
teachers to communicate
with Spanish-speaking
parents and for Spanishspeaking parents to contact
the school. Hire a full-time
Spanish-speaking parent
liaison.
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YEAR 2
Goal 1: We need to improve communication systems between all stakeholders of the Carson High School community.
Measurable Objective(s):
1a – At least 90% of parents and students surveyed will indicate they agree with the statement, “I feel comfortable contacting Carson High School for
information.”
1b - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS effectively communicates with community, parents,
and students.”
1c - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS teachers regularly communicate with parents about
student progress.”
1d – We will have fewer than 1200 discipline incidents in a year.
1e – At least 90% of our parents will be signed up for Power Parent and at least 75% of our students will have an active Power School Account.
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

to implement the
solutions/strategies

for
implementin
g action
steps

e.g., money, people,
facilities to be used for
implementation

1.1.2 Technology

Aug 2013June 2014

PowerSchool 7
Program,
Technology
Department Trainers,
Computers/ labs,
Paid trainers for

a. PowerSchool
Continue trainings and
tutorial development for all

Person(s)
Responsible

Who is the person or
group who will
ensure that each
action step is
implemented?

Technology Dept.
VP - Facilities

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.

Meeting agendas,
minutes, training
guides, attendance
logs, number of

Person(s) Responsible

Who is the person or group who
will ensure that the progress is
monitored?

Power School Coordinator, Vice
Principal – Facilities
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stakeholders. Implement
trainings for parents and
students.

1.2.2 Technology

Continue trainings and
tutorials for staff; implement
tutorials and trainings for
other stakeholders.

c. Teacher Resource
Page
Maintain teacher resource
page on the internet.

PowerSchool
Coordinator

parents on
PowerSchool

Vice Principal – Curriculum

Edmodo, Onsite
Trainers, Computers/
labs, Paid trainers
for parents, possibly
Spanish-speaking
translators for
training, staff
member to develop
tutorials/ conduct
training

Technology Dept.

Meeting agendas,
minutes, training
guides, attendance
logs, number of
teachers with
linked documents

Power School Coordinator, Vice
Principal – Facilities

Aug 2013June 2014

b. Edmodo

1.3.2 Technology

parents, possibly
Spanish-speaking
translators for
training, , staff
member to develop
tutorials/ conduct
training

Aug 2013June 2014

Administrative
assistants,
PowerSchool
Coordinator,
Administrators,
Technology Dept.

Training by
teachers currently
using Edmodo

Principal, VP –
Facilities,
Administrative
Assistants

End of the year
survey

Vice Principal - Curriculum

Vice Principal - Facilities
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1.4.2 Procedures

Aug 2013 –
June 2014

Data base of parent
information/hobbies,
student handbook

Communication
Committee
consisting of:
Administration,
Carson High
School
PTSA reps, ESL
staff members and
Hispanic liaison,
Principals from
middle schools

End of the year
survey, department
head feedback

Principal

Aug 2013–
June 2014

Email, Phone
Messenger system,
extra prep for staff
member to develop
relationships and
protocol, Technology
Department

Vice Principal –
Facilities,
Counseling office,
PowerSchool
Coordinator, PR
specialist

Number of phone
messages sent
out, Open House
attendance, survey

Vice Principal - Facilities

August
2013- June
2014

Email system, phone
messenger system,
Teacher Resource
Page, PLC note taker
and agenda forms

Administration,
Department Heads

PLC reports,
meeting agendas,
minutes

Administration, M Team

a. Plan for
Communication
Continue providing a plan
for communication to all
stakeholders.

1.5.2 Procedures
b. Proactive Parent/
Teacher Communication
Continue proactive
communication through
medial specialist and
available technology.

1.6.2 Procedures
c. Staff Meetings
Continue regular quarterly
staff meetings, PLC
meetings, D Head
collaboration, and M team
meetings.
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1.7.2 Procedures
d. Communication with
Spanish Speaking
Parents
Implement system for
communicating with
Spanish –speaking parents;
establish Spanish
Applications class
(translating, mentoring,
tutoring, etc.).

Aug 2013 –
June 2014

Full-time Hispanic
liaison for CHS,
dedicated phone
number with a
Spanish-speaking
staff member on the
other end

Communication
Committee Chair,
Hispanic liaison,
district ESL
Coordinator, ESL
teachers

Open House
attendance, end of
year survey

Vice Principal - Curriculum
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YEAR 3
Goal 1: We need to improve communication systems between all stakeholders of the Carson High School community.
Measurable Objective(s):
1a – At least 90% of parents and students surveyed will indicate they agree with the statement, “I feel comfortable contacting Carson High School for
information.”
1b - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS effectively communicates with community, parents,
and students.”
1c - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS teachers regularly communicate with parents
about student progress.”
1d – We will have fewer than 1200 discipline incidents in a year.
1e – At least 90% of our parents will be signed up for Power Parent and at least 75% of our students will have an active Power School Account.
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

to implement the
solutions/strategies

for
implementin
g action
steps

e.g., money, people,
facilities to be used for
implementation

1.1.3 Technology

Aug 2014June 2015

PowerSchool 7
Program,
Technology
Department Trainers,
Computers/ labs,
Paid trainers for

a. PowerSchool
Continue trainings and
tutorial development for all

Person(s)
Responsible

Who is the person or
group who will
ensure that each
action step is
implemented?

Technology Dept.
VP - Facilities

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.

Meeting agendas,
minutes, training
guides, attendance
logs, number of

Person(s) Responsible

Who is the person or group who
will ensure that the progress is
monitored?

Power School Coordinator, Vice
Principal – Facilities
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stakeholders.

1.2.3 Technology

parents, possibly
Spanish-speaking
translators for
training, , staff
member to develop
tutorials/ conduct
training

PowerSchool
Coordinator

parents on
PowerSchool

Vice Principal – Curriculum

Edmodo, Onsite
Trainers, Computers/
labs, Paid trainers
for parents, possibly
Spanish-speaking
translators for
training, staff
member to develop
tutorials/ conduct
training

Technology Dept.

Meeting agendas,
minutes, training
guides, attendance
logs, number of
teachers with
linked documents

Power School Coordinator, Vice
Principal – Facilities

Aug 2014June 2015

Administrative
assistants,
PowerSchool
Coordinator,
Administrators,
Technology Dept.

Principal, VP –
Facilities,
Administrative
Assistants

End of the year
survey

Vice Principal - Facilities

Aug 2014 –
June 2015

Data base of parent
information/hobbies,
student handbook

Communication
Committee
consisting of:
Administration,
Carson High
School

End of the year
survey, department
head feedback

Principal

Aug 2014June 2015

b. Edmodo
Continue trainings and
tutorials for staff; continue
tutorials and trainings for
other stakeholders. Begin
research and trainings
concerning newer
technology opportunities.

1.3.3 Technology
c. Teacher Resource
Page
Maintain teacher resource
page on the internet.

1.4.3 Procedures
a. Plan for
Communication
Continue providing a plan
for communication to all

Training by
teachers currently
using Edmodo

Vice Principal - Curriculum
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stakeholders.

1.5.3 Procedures

PTSA reps, ESL
staff members and
Hispanic liaison,
Principals from
middle schools
Aug 2014–
June 2015

Email, Phone
Messenger system,
extra prep for staff
member to develop
relationships and
protocol, Technology
Department

Vice Principal –
Facilities,
Counseling office,
PowerSchool
Coordinator, PR
specialist

Number of phone
messages sent
out, Open House
attendance, survey

Vice Principal - Facilities

August
2014 - June
2015

Email system, phone
messenger system,
Teacher Resource
Page, PLC note taker
and agenda forms

Administration,
Department Heads

PLC reports,
meeting agendas,
minutes

Administration, M Team

b. Proactive Parent/
Teacher Communication
Continue proactive
communication through
medial specialist and
available technology.
1.6.3 Procedures
c. Staff Meetings
Continue regular quarterly
staff meetings, PLC
meetings, D Head
collaboration, and M team
meetings.
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1.7.3 Procedures
d. Communication with
Spanish Speaking
Parents
Continue system for
communicating with
Spanish –speaking
parents; continue Spanish
Applications class
(translating, mentoring,
tutoring, etc.). Implement
mentoring programs at
feeder schools. Increase
translating and other
opportunities to entire
district.

Aug 2014 –
June 2015

Full-time Hispanic
liaison for CHS,
dedicated phone
number with a
Spanish-speaking
staff member on the
other end

Communication
Committee Chair,
Hispanic liaison,
district ESL
Coordinator, ESL
teachers

Open House
attendance, end of
year survey

Vice Principal - Curriculum

136

YEAR 4
Goal 1: We need to improve communication systems between all stakeholders of the Carson High School community.
Measurable Objective(s):
1a – At least 90% of parents and students surveyed will indicate they agree with the statement, “I feel comfortable contacting Carson High School for
information.”
1b - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS effectively communicates with community, parents,
and students.”
1c - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS teachers regularly communicate with parents
about student progress.”
1d – We will have fewer than 1200 discipline incidents in a year.
1e – At least 90% of our parents will be signed up for Power Parent and at least 75% of our students will have an active Power School Account.
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

to implement the
solutions/strategies

for
implementin
g action
steps

e.g., money, people,
facilities to be used for
implementation

Person(s)
Responsible

Who is the person or
group who will
ensure that each
action step is
implemented?

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.

Person(s) Responsible

Who is the person or group who
will ensure that the progress is
monitored?
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1.1.4 Technology

Aug 2015June 2016

a. PowerSchool
Continue trainings and
tutorial development for all
stakeholders. All staff
members should be using
the features of Power
School actively.

1.2.4 Technology

Continue trainings and
tutorials for staff;
implement tutorials and
trainings for other
stakeholders.

c. Teacher Resource
Page
Maintain teacher resource
page on the internet.

Technology Dept.
VP - Facilities
PowerSchool
Coordinator

Meeting agendas,
minutes, training
guides, attendance
logs, number of
parents on
PowerSchool

Power School Coordinator, Vice
Principal – Facilities
Vice Principal – Curriculum

Aug 2015June 2016

b. Edmodo

1.3.4 Technology

PowerSchool 7
Program,
Technology
Department Trainers,
Computers/ labs,
Paid trainers for
parents, possibly
Spanish-speaking
translators for
training, , staff
member to develop
tutorials/ conduct
training

Aug 2015June 2016

Edmodo, Onsite
Trainers, Computers/
labs, Paid trainers
for parents, possibly
Spanish-speaking
translators for
training, staff
member to develop
tutorials/ conduct
training

Technology Dept.

Administrative
assistants,
PowerSchool
Coordinator,
Administrators,
Technology Dept.

Principal, VP –
Facilities,
Administrative
Assistants

Training by
teachers currently
using Edmodo

Meeting agendas,
minutes, training
guides, attendance
logs, number of
teachers with
linked documents

End of the year
survey

Power School Coordinator, Vice
Principal – Facilities
Vice Principal - Curriculum

Vice Principal - Facilities
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1.4.4 Procedures

Aug 2015 –
June 2016

Data base of parent
information/hobbies,
student handbook

Communication
Committee
consisting of:
Administration,
Carson High
School
PTSA reps, ESL
staff members and
Hispanic liaison,
Principals from
middle schools

End of the year
survey, department
head feedback

Principal

Aug 2015–
Dec 2016

Email, Phone
Messenger system,
extra prep for staff
member to develop
relationships and
protocol, Technology
Department

Vice Principal –
Facilities,
Counseling office,
PowerSchool
Coordinator, PR
specialist

Number of phone
messages sent
out, Open House
attendance, survey

Vice Principal - Facilities

August
2015 -May
2016

Email system, phone
messenger system,
Teacher Resource
Page, PLC note taker
and agenda forms

Administration,
Department Heads

PLC reports,
meeting agendas,
minutes

Administration, M Team

a. Plan for
Communication
Continue providing a plan
for communication to all
stakeholders but revise as
needed.

1.5.4 Procedures
b. Proactive Parent/
Teacher Communication
Continue proactive
communication through
medial specialist and
available technology.
1.6.4 Procedures
c. Staff Meetings
Continue regular quarterly
staff meetings, PLC
meetings, D Head
collaboration, and M team
meetings.
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1.7.4 Procedures
d. Communication with
Spanish Speaking
Parents
Continue system for
communicating with
Spanish –speaking
parents; continue Spanish
Applications class
(translating, mentoring,
tutoring, etc.).

Aug 2015 –
June 2016

Full-time Hispanic
liaison for CHS,
dedicated phone
number with a
Spanish-speaking
staff member on the
other end

Communication
Committee Chair,
Hispanic liaison,
district ESL
Coordinator, ESL
teachers

Open House
attendance, end of
year survey

Vice Principal - Curriculum
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YEAR 5
Goal 1: We need to improve communication systems between all stakeholders of the Carson High School community.
Measurable Objective(s):
1a – At least 90% of parents and students surveyed will indicate they agree with the statement, “I feel comfortable contacting Carson High School for
information.”
1b - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS effectively communicates with community, parents,
and students.”
1c - At least 75% of parents and students surveyed will indicate they agree with the statement, “CHS teachers regularly communicate with parents
about student progress.”
1d – We will have fewer than 1200 discipline incidents in a year.
1e – At least 90% of our parents will be signed up for Power Parent and at least 75% of our students will have an active Power School Account.
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

to implement the
solutions/strategies

for
implementin
g action
steps

e.g., money, people,
facilities to be used for
implementation

1.1.5 Technology

Aug 2016 –
June 2017

PowerSchool 7
Program,
Technology
Department Trainers,
Computers/ labs,
Paid trainers for

a. PowerSchool
Continue trainings and
tutorial development for all

Person(s)
Responsible

Who is the person or
group who will
ensure that each
action step is
implemented?

Technology Dept.
VP - Facilities

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.

Meeting agendas,
minutes, training
guides, attendance
logs, number of

Person(s) Responsible

Who is the person or group who
will ensure that the progress is
monitored?

Power School Coordinator, Vice
Principal – Facilities
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stakeholders.

parents, possibly
Spanish-speaking
translators for
training, , staff
member to develop
tutorials/ conduct
training

PowerSchool
Coordinator

parents on
PowerSchool

Vice Principal – Curriculum

Technology Dept.

Power School Coordinator, Vice
Principal – Facilities

Aug 2016 –
June 2017
1.2.5 Technology
b. Edmodo
Continue trainings and
tutorials for staff; continue
tutorials and trainings for
other stakeholders.

1.3.5 Technology

Aug 2016 –
June 2017

c. Teacher Resource
Page
Maintain teacher resource
page on the internet.

1.4.5 Procedures
a. Plan for
Communication
Continue providing a plan

Aug 2016 –
June 2017

Edmodo, Onsite
Trainers, Computers/
labs, Paid trainers
for parents, possibly
Spanish-speaking
translators for
training, staff
member to develop
tutorials/ conduct
training

Training by
teachers currently
using Edmodo

Meeting agendas,
minutes, training
guides, attendance
logs, number of
teachers with
linked documents

Administrative
assistants,
PowerSchool
Coordinator,
Administrators,
Technology Dept.

Principal, VP –
Facilities,
Administrative
Assistants

End of the year
survey

Data base of parent
information/hobbies,
student handbook

Communication
Committee
consisting of:
Administration,
Carson High
School

End of the year
survey, department
head feedback

Vice Principal - Curriculum

Vice Principal - Facilities

Principal
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for communication to all
stakeholders.

PTSA reps, ESL
staff members and
Hispanic liaison,
Principals from
middle schools

1.5.5 Procedures
b. Proactive Parent/
Teacher Communication
Continue proactive
communication through
medial specialist and
available technology.

1.6.5 Procedures
c. Staff Meetings
Continue regular quarterly
staff meetings, PLC
meetings, D Head
collaboration, and M team
meetings.

Email, Phone
Messenger system,
extra prep for staff
member to develop
relationships and
protocol, Technology
Department

Vice Principal –
Facilities,
Counseling office,
PowerSchool
Coordinator, PR
specialist

Number of phone
messages sent
out, Open House
attendance, survey

Vice Principal - Facilities

Email system, phone
messenger system,
Teacher Resource
Page, PLC note taker
and agenda forms

Administration,
Department Heads

PLC reports,
meeting agendas,
minutes

Administration, M Team

Aug 2016 –
June 2017
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1.7.5 Procedures
d. Communication with
Spanish Speaking
Parents
Continue system for
communicating with
Spanish –speaking
parents; continue Spanish
Applications class
(translating, mentoring,
tutoring, etc.).

Aug 2016 –
June 2017
Full-time Hispanic
liaison for CHS,
dedicated phone
number with a
Spanish-speaking
staff member on the
other end

Communication
Committee Chair,
Hispanic liaison,
district ESL
Coordinator, ESL
teachers

Open House
attendance, end of
year survey

Vice Principal - Curriculum
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YEAR 1

Goal 2: We need to increase student achievement.
Measurable Objective(s):
2a – The percentage of failing grades given to Hispanic students will be within 2% of Caucasian students regardless of grade.
2b - We will have at least 75% (up from 68.46%) of freshmen and 75% (up from 63.78%) of sophomores end the school year without earning a failing
grade.
2c – At least 70% of our freshman will score at the MAP reading and math cut scores or higher by the completion of the spring test.
2d - At least 90% of CHS students will graduate; at least 85% of Hispanic students will graduate and at least 50% of Special Education students will
receive regular or advanced diplomas.
2e – Carson High School will make AYP in every subpopulation and measurable ethnic group.
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

to implement the
solutions/strategies

for
implementin
g action
steps

e.g., money, people,
facilities to be used for
implementation

2.1.1 Placement

Aug 2012 –
June 2013

Computer Labs for
MAPs, Director of
Assessment for CRT
scores, at-risk list
from middle schools,
supervisor for

Create a system that uses
multiple data points for
placing students properly
in all classes that have

Person(s)
Responsible

Who is the person or
group who will ensure
that each action step
is implemented?
Guidance Office,
Dept. Heads

Monitoring
Measures
Identify data
sources & timeline
for monitoring the
progress of each
action step.
MAP scores in
reading,
language, math,
and science;
HSPE scores;
final exam scores;

Person(s) Responsible

Who is the person or group who
will ensure that the progress is
monitored?

Guidance Office, Dept. Heads,
Vice Principal – Curriculum
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ability-leveled offerings;
establish mentoring
program to support
subpops.
2.2.1 Intervention

mentoring program

Aug 2012 –
June 2013

Computer Labs for
MAPs, Director of
Assessment for CRT
scores, A+ recovery
program, staff
development in atrisk interventions

Guidance Office,
Dept. Heads

MAP scores in
reading,
language, math,
and science;
HSPE scores;
final exam scores;
failure rates, CRT
scores

Guidance Office, Dept. Heads,
Vice Principal - Curriculum

Aug 2012 –
June 2013

Money and On-site
Technology
Coordinators

Teachers,
Technology
Coordinators,
Administration, and
District Office,
Department Heads

Teacher surveys,
student surveys

Technology Committee Chair,
Vice Principal - Facilities

Aug 2012 –
June 2013

IC Grant

Teachers teaching
the classes,
department heads
for Social Studies
and LAD

Writing and
Reading
proficiency tests,
failure rates

Dept. Heads, Vice Principal Curriculum

Create a system (or
modify an existing system)
to identify struggling
students and respond to
their needs with immediate
and appropriate
interventions. This
includes continuing the
MASH and Link Crew
programs for 9th grade
students.
2.3.1 Technology
Create a technology wish
list for both teachers and
students to supplement
curriculum, programs, and
systems in 21 Century
Technology. Invest in
upgrades for students and
teachers.
2.4.1 Cross-Curricular
Teaming
Use cross-curricular
teaching methods to
improve student

failure rates, CRT
scores
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engagement and
interdepartmental
relevancy. Pilot English
III/ U.S. History teaching
team.
2.5.1 Freshmen
Transition

Aug 2012 –
June 2013

Money for planners

Freshman Issues
and Protocols
Committee
consisting of: Link
Crew Coordinator,
MASH Coordinator,
Guidance
Counselors and
Freshmen Teachers

Student/Teacher
/Parent feedback
andT4S results,
MAP scores,
meeting notes
and agendas

Freshman Issues and Protocols
Committee Chair, Vice Principal
– Curriculum

Aug – Dec
2012

Various daily
schedules, district
schedules, PDC
schedules,
collaboration needs/
goals

Schedules
Committee
consisting of:
representation from
each department,
admin, district
personnel.

Committee needs
to form a plan and
a time line of
implementation.
Obtain research
and data to
support efforts.
Survey staff,
parents, and

Scheduling Committee Chair,
Principal

Establish a Freshmen
Issues and Protocols
committee to devise
classes, programs, and
instructional strategies
which will help our
freshman be more
successful. Some things
to consider: Freshman led
conferences, Habits of the
Mind development,
planners or other
organizational devices,
freshmen houses with
team teaching, and
common policies.
2.6.1 Schedule
a. Implement seven
period daily schedule and
assess the school
schedule for facilitating
learning and increasing
teacher collaboration time.
Later start times and
weekly or bi-monthly

Jan – June
2013
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collaboration times need to
be considered.

students.

b. Recommend changes
to daily or yearly schedule
for next school year.
2.7.1 Health and
Wellness

Aug 2012June 2013

Physical Education
Department

Physical Education
Department Head

Failure rates

Physical Education Department
Head

Aug 2012June 2013

PLCs, CCSS

Department Heads

Assessment data,
Assessments,
MAP growth data

M Team

Identify strategies for
increasing academic
performance through
physical activity and
emotional wellness.
2.8.1 Common
Assessments
Evaluate current common
summative assessments
and common formative
assessments in relation to
Common Core State
Standards. Go through
training concerning DOKs,
literacy elements, and
authentic assessment
writing.
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YEAR 2
Goal 2: We need to increase student achievement.
Measurable Objective(s):
2a – The percentage of failing grades given to Hispanic students will be within 2% of Caucasian students regardless of grade.
2b - We will have at least 75% (up from 68.46%) of freshmen and 75% (up from 63.78%) of sophomores end the school year without earning a failing
grade.
2c – At least 70% of our freshman will score at the MAP reading and math cut scores or higher by the completion of the spring test.
2d - At least 90% of CHS students will graduate; at least 85% of Hispanic students will graduate and at least 50% of Special Education students will
receive regular or advanced diplomas.
2e – Carson High School will make AYP in every subpopulation and measurable ethnic group.
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

to implement the
solutions/strategies

for
implementin
g action
steps

e.g., money, people,
facilities to be used for
implementation

2.1.2 Placement

Aug 2013 –
June 2014

Computer Labs for
MAPs, Director of
Assessment for CRT
scores, at-risk list
from middle schools,
supervisor for
mentoring program

Implement a system that
uses multiple data points
for placing students properly
in all classes. Begin
training teachers to use
data.

Person(s)
Responsible

Who is the person or
group who will ensure
that each action step
is implemented?
Guidance Office,
Dept. Heads

Monitoring
Measures
Identify data
sources & timeline
for monitoring the
progress of each
action step.
MAP scores in
reading,
language, math,
and science;
HSPE scores;
final exam scores;

Person(s) Responsible

Who is the person or group who
will ensure that the progress is
monitored?

Guidance Office, Dept. Heads,
Vice Principal – Curriculum

failure rates, CRT
scores

149

2.2.2 Intervention

Aug 2013 –
June 2014

Computer Labs for
MAPs, Director of
Assessment for CRT
scores, A+ recovery
program, staff
development in atrisk interventions

Guidance Office,
Dept. Heads

MAP scores in
reading,
language, math,
and science;
HSPE scores;
final exam scores;
failure rates, CRT
scores

Guidance Office, Dept. Heads,
Vice Principal - Curriculum

Aug 2013 –
June 2014

Money and On-site
Technology
Coordinators

Teachers,
Technology
Coordinators,
Administration, and
District Office,
Department Heads

Teacher surveys,
student surveys

Technology Committee Chair,
Vice Principal - Facilities

Aug 2013 –
June 2014

IC Grant

Teachers teaching
the classes,
department heads
for Social Studies
and LAD

Writing and
Reading
proficiency tests,
failure rates

Dept. Heads, Vice Principal Curriculum

Aug 2013–
June 2014

Money for planners

Freshman Issues
and Protocols
Committee
consisting of: Link

Student/Teacher
/Parent feedback
andT4S results,
MAP scores,
meeting notes
and agendas

Freshman Issues and Protocols
Committee Chair, Vice Principal
– Curriculum

Implement an intervention
system. Continue the
MASH and Link Crew
programs for 9th grade
students.

2.3.2 Technology
Begin technology
upgrades as funds allow.

2.4.2 Cross-Curricular
Teaming
Expand cross-curricular/
interdisciplinary teaming
as needed.

2.5.2 Freshmen
Transition
Implement Phase I of
freshman transition plan
as determined by previous
committee.

Crew Coordinator,
MASH Coordinator,
Guidance
Counselors and
Freshmen Teachers
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2.6.2 Schedule

Aug 2013June 2014

Various daily
schedules, district
schedules, PDC
schedules,
collaboration needs/
goals

Schedules
Committee
consisting of:
representation from
each department,
admin, district
personnel.

Committee needs
to form a plan and
a time line of
implementation.
Obtain research
and data to
support efforts.
Survey staff,
parents, and
students.

Scheduling Committee Chair,
Principal

Aug 2013June 2014

Physical Education
Department

Physical Education
Department Head

Failure rates

Physical Education Department
Head

Aug 2013June 2014

PLCs, CCSS

Department Heads

Assessment data,
Assessments,
MAP growth data

M Team

Implement suggested
changes to daily schedule
and yearly schedule to
facilitate achievement
increases and teacher
collaboration time.

2.7.2 Health and
Wellness
Implement strategies for
increasing academic
performance through
physical activity and
emotional wellness.
2.8.2 Common
Assessments
Update one half of all
common and formative
assessments to increase
rigor and literacy. Use
data from results to
improve them.
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YEAR 3
Goal 2: We need to increase student achievement.
Measurable Objective(s):
2a – The percentage of failing grades given to Hispanic students will be within 2% of Caucasian students regardless of grade.
2b - We will have at least 75% (up from 68.46%) of freshmen and 75% (up from 63.78%) of sophomores end the school year without earning a failing
grade.
2c – At least 70% of our freshman will score at the MAP reading and math cut scores or higher by the completion of the spring test.
2d - At least 90% of CHS students will graduate; at least 85% of Hispanic students will graduate and at least 50% of Special Education students will
receive regular or advanced diplomas.
2e – Carson High School will make AYP in every subpopulation and measurable ethnic group.
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

Person(s) Responsible

to implement the
solutions/strategies

for
implementing
action steps

e.g., money,
people, facilities
to be used for
implementation

Who is the person or
group who will ensure
that each action step is
implemented?

2.1.3 Placement

Aug 2014 –
June 2015

Computer Labs
for MAPs,
Director of
Assessment for
CRT scores, atrisk list from
middle schools,
supervisor for
mentoring

Guidance Office, Dept.
Heads

Continue to use multiple data
points for placing students and
continue training. Restructure
classes and staff as needed.

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.
MAP scores in
reading, language,
math, and science;
HSPE scores; final
exam scores; failure
rates, CRT scores

Person(s) Responsible

Who is the person or
group who will ensure that
the progress is monitored?

Guidance Office, Dept.
Heads, Vice Principal –
Curriculum
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2.2.3 Intervention

Aug 2014 –
June 2015

Computer Labs
for MAPs,
Director of
Assessment for
CRT scores, A+
recovery
program, staff
development in
at-risk
interventions

Guidance Office, Dept.
Heads

MAP scores in
reading, language,
math, and science;
HSPE scores; final
exam scores; failure
rates, CRT scores

Guidance Office, Dept.
Heads, Vice Principal Curriculum

Aug 2014 –
June 2015

Money and Onsite Technology
Coordinators

Teachers, Technology
Coordinators,
Administration, and
District Office,
Department Heads

Teacher surveys,
student surveys

Technology Committee
Chair, Vice Principal Facilities

Aug 2014 –
June 2015

IC Grant

Teachers teaching the
classes, department
heads for Social
Studies and LAD

Writing and
Reading proficiency
tests, failure rates

Dept. Heads, Vice
Principal - Curriculum

Aug 2014–
June 2015

Money for
planners

Freshman Issues and
Protocols Committee
consisting of: Link
Crew Coordinator,
MASH Coordinator,
Guidance Counselors
and Freshmen Teachers

Student/Teacher
/Parent feedback
andT4S results,
MAP scores,
meeting notes and
agendas

Freshman Issues and
Protocols Committee
Chair, Vice Principal –
Curriculum

Aug 2014–
June 2015

Various daily
schedules,
district
schedules, PDC
schedules,
collaboration

Schedules Committee
consisting of:
representation from
each department,
admin, district
personnel.

Committee needs to
form a plan and a
time line of
implementation.
Obtain research and
data to support

Scheduling Committee
Chair, Principal

Continue and modify an
intervention system. Continue the
MASH and Link Crew programs for
9th grade students.

2.3.3 Technology
Continue technology upgrades as
funds allow.

2.4.3 Cross-Curricular Teaming
Continue interdisciplinary teams as
needed.
2.5.3 Freshmen Transition
Implement Phase II of freshman
transition plan as determined by
previous committee.

2.6.3 Schedule
Continue daily and yearly schedule
changes.
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needs/ goals

2.7.3 Health and Wellness

Aug 2014June 2015

Physical
Education
Department

Physical Education
Department Head

Failure rates

Physical Education
Department Head

Aug 2014June 2015

PLCs, CCSS

Department Heads

Assessment data,
Assessments, MAP
growth data

M Team

Continue strategies for increasing
academic performance through
physical activity and emotional
wellness. Consider community
partnerships to build upon these
strategies.
2.8.3 Common Assessments
Update second half of all common
and formative assessments to
increase rigor and literacy. Use
data from results to continuously
modify them.

efforts. Survey
staff, parents, and
students.
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YEAR 4
Goal 2: We need to increase student achievement.
Measurable Objective(s):
2a – The percentage of failing grades given to Hispanic students will be within 2% of Caucasian students regardless of grade.
2b - We will have at least 75% (up from 68.46%) of freshmen and 75% (up from 63.78%) of sophomores end the school year without earning a failing
grade.
2c – At least 70% of our freshman will score at the MAP reading and math cut scores or higher by the completion of the spring test.
2d - At least 90% of CHS students will graduate; at least 85% of Hispanic students will graduate and at least 50% of Special Education students will
receive regular or advanced diplomas.
2e – Carson High School will make AYP in every subpopulation and measurable ethnic group.

Action Plan

Monitoring plan

Action Steps

Timeline

Resources

Person(s) Responsible

to implement the
solutions/strategies

for
implementing
action steps

e.g., money,
people, facilities
to be used for
implementation

Who is the person or
group who will ensure
that each action step is
implemented?

2.1.4 Placement

Aug 2015 –
June 2016

Computer Labs
for MAPs,
Director of
Assessment for
CRT scores, atrisk list from
middle schools,

Guidance Office, Dept.
Heads

Continue to use multiple data
points for placing students and
continue training. Develop process
for Counseling Department to

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.
MAP scores in
reading, language,
math, and science;
HSPE scores; final
exam scores; failure
rates, CRT scores

Person(s) Responsible

Who is the person or
group who will ensure that
the progress is monitored?

Guidance Office, Dept.
Heads, Vice Principal –
Curriculum
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assess students who enroll.

2.2.4 Intervention

supervisor for
mentoring
program
Aug 2015 –
June 2016

Computer Labs
for MAPs,
Director of
Assessment for
CRT scores, A+
recovery
program, staff
development in
at-risk
interventions

Guidance Office, Dept.
Heads

MAP scores in
reading, language,
math, and science;
HSPE scores; final
exam scores; failure
rates, CRT scores

Guidance Office, Dept.
Heads, Vice Principal Curriculum

Aug 2015 –
June 2016

Money and Onsite Technology
Coordinators

Teachers, Technology
Coordinators,
Administration, and
District Office,
Department Heads

Teacher surveys,
student surveys

Technology Committee
Chair, Vice Principal Facilities

Aug 2015 –
June 2016

IC Grant

Teachers teaching the
classes, department
heads for Social
Studies and LAD

Writing and
Reading proficiency
tests, failure rates

Dept. Heads, Vice
Principal - Curriculum

Aug 2015–
June 2016

Money for
planners

Freshman Issues and
Protocols Committee
consisting of: Link
Crew Coordinator,
MASH Coordinator,
Guidance Counselors
and Freshmen Teachers

Student/Teacher
/Parent feedback
andT4S results,
MAP scores,
meeting notes and
agendas

Freshman Issues and
Protocols Committee
Chair, Vice Principal –
Curriculum

Continue and modify an
intervention system. Continue the
MASH program for 9th grade
students.

2.3.4 Technology
Continue technology upgrades as
funds allow.

2.4.4 Cross-Curricular Teaming
Continue interdisciplinary teams as
needed.

2.5.4 Freshmen Transition
Implement Phase III of freshman
transition plan as determined by
previous committee.
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2.6.4 Schedule

Aug 2015–
June 2016

Various daily
schedules,
district
schedules, PDC
schedules,
collaboration
needs/ goals

Schedules Committee
consisting of:
representation from
each department,
admin, district
personnel.

Committee needs to
form a plan and a
time line of
implementation.
Obtain research and
data to support
efforts. Survey
staff, parents, and
students.

Scheduling Committee
Chair, Principal

Aug 2015June 2016

Physical
Education
Department

Physical Education
Department Head

Failure rates

Physical Education
Department Head

Aug 2015June 2016

PLCs, CCSS

Department Heads

Assessment data,
Assessments, MAP
growth data

M Team

Continue daily and yearly schedule
changes.

2.7.4 Health and Wellness
Continue strategies for increasing
academic performance through
physical activity and emotional
wellness. Consider community
partnerships to build upon these
strategies.
2.8.4 Common Assessments
All assessments should be
updated. Use data from results to
continuously modify them. All
courses with multiple sections and
teachers should have common
summative and formative
assessments with literacy
components.
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YEAR 5
Goal 2: We need to increase student achievement.
Measurable Objective(s):
2a – The percentage of failing grades given to Hispanic students will be within 2% of Caucasian students regardless of grade.
2b - We will have at least 75% (up from 68.46%) of freshmen and 75% (up from 63.78%) of sophomores end the school year without earning a failing
grade.
2c – At least 70% of our freshman will score at the MAP reading and math cut scores or higher by the completion of the spring test.
2d - At least 90% of CHS students will graduate; at least 85% of Hispanic students will graduate and at least 50% of Special Education students will
receive regular or advanced diplomas.
2e – Carson High School will make AYP in every subpopulation and measurable ethnic group.

Action Plan

Monitoring plan

Action Steps

Timeline

Resources

Person(s) Responsible

to implement the
solutions/strategies

for
implementing
action steps

e.g., money,
people, facilities
to be used for
implementation

Who is the person or
group who will ensure
that each action step is
implemented?

2.1.5 Placement

Aug 2016 –
June 2017

Computer Labs
for MAPs,
Director of
Assessment for
CRT scores, atrisk list from
middle schools,

Guidance Office, Dept.
Heads

Continue to use multiple data
points for placing students and
continue training. Implement
process for Counseling
Department to assess students

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.
MAP scores in
reading, language,
math, and science;
HSPE scores; final
exam scores; failure
rates, CRT scores

Person(s) Responsible

Who is the person or
group who will ensure that
the progress is monitored?

Guidance Office, Dept.
Heads, Vice Principal –
Curriculum
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who enroll.

2.2.5 Intervention

supervisor for
mentoring
program
Aug 2016 –
June 2017

Computer Labs
for MAPs,
Director of
Assessment for
CRT scores, A+
recovery
program, staff
development in
at-risk
interventions

Guidance Office, Dept.
Heads

MAP scores in
reading, language,
math, and science;
HSPE scores; final
exam scores; failure
rates, CRT scores

Guidance Office, Dept.
Heads, Vice Principal Curriculum

Aug 2016 –
June 2017

Money and Onsite Technology
Coordinators

Teachers, Technology
Coordinators,
Administration, and
District Office,
Department Heads

Teacher surveys,
student surveys

Technology Committee
Chair, Vice Principal Facilities

Aug 2016 –
June 2017

IC Grant

Teachers teaching the
classes, department
heads for Social
Studies and LAD

Writing and
Reading proficiency
tests, failure rates

Dept. Heads, Vice
Principal - Curriculum

Aug 2016–
June 2017

Money for
planners

Freshman Issues and
Protocols Committee
consisting of: Link
Crew Coordinator,
MASH Coordinator,
Guidance Counselors
and Freshmen Teachers

Student/Teacher
/Parent feedback
andT4S results,
MAP scores,
meeting notes and
agendas

Freshman Issues and
Protocols Committee
Chair, Vice Principal –
Curriculum

Continue and modify an
intervention system. Continue the
MASH and Link Crew programs for
9th grade students.

2.3.5 Technology
Continue technology upgrades as
funds allow.

2.4.5 Cross-Curricular Teaming
Continue interdisciplinary teams as
needed.

2.5.5 Freshmen Transition
Continue freshman transition plan
as determined by previous
committee.
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2.6.5 Schedule

Aug 2016–
June 2017

Various daily
schedules,
district
schedules, PDC
schedules,
collaboration
needs/ goals

Schedules Committee
consisting of:
representation from
each department,
admin, district
personnel.

Committee needs to
form a plan and a
time line of
implementation.
Obtain research and
data to support
efforts. Survey
staff, parents, and
students.

Scheduling Committee
Chair, Principal

Aug 2016June 2017

Physical
Education
Department

Physical Education
Department Head

Failure rates

Physical Education
Department Head

Aug 2016June 2017

PLCs, CCSS

Department Heads

Assessment data,
Assessments, MAP
growth data

M Team

Continue daily and yearly schedule
changes.

2.7.5 Health and Wellness
Continue strategies for increasing
academic performance through
physical activity and emotional
wellness. Consider community
partnerships to build upon these
strategies.

2.8.5 Common Assessments
All courses with multiple sections
and teachers should have common
summative and formative
assessments; data should be used
to guide instruction.
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YEAR 1
Goal 3: We need to equip students with the skills and resources to make appropriate college and career choices.
Measurable Objective(s):
3a - We will have at least a 5% growth in the number of Hispanic students who take an AP course.
3b – We will have at least a 5% growth in the number of juniors and seniors who complete at least one AP or Honors course.
3c - We will see 5% growth in the number of students taking the SAT and/ or ACT.
3d – At least 90% of parents and students surveyed will indicate they agree with the statement, “CHS is effectively preparing students for the work force
and/ or to continue their education.”
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

Person(s) Responsible

to implement the
solutions/strategies

for
implementing
action steps

e.g., money,
people, facilities
to be used for
implementation

Who is the person or
group who will ensure
that each action step is
implemented?

3.1.1 Academic Focus Guide

Aug 2012June 2014

Staff on FIP
committee,
Counselors,
JobCorp
representatives,
Nevadaworks
representatives,
middle school
principals

Principal, FIP Chair

a. Develop a system to gather
student interest, aptitude, and
value data which will help direct his
or her Academic Focus Guide
(AFG). Assessments based upon
executive function, workplace
readiness, and college and career
readiness may eventually be
incorporated into this guide.

Monitoring
Measures

Person(s) Responsible

Identify data sources
& timeline for
monitoring the
progress of each
action step.

Who is the person or
group who will ensure that
the progress is monitored?

Committee agendas
and minutes

Committee Chair,
Administration
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3.1.1 Academic Focus Guide

Aug 2012 –
June 2014

Freshman
Issues and
Protocols
committee,
counselors,
Department
Heads, extra
prep period for
curriculum
development

Principal, FIP Chair

Committee agendas
and minutes

Committee Chair,
Administration

Aug 2012June 2014

Technology
Department,
Vice Principal,
program for
managing online
portfolios

Vice Principal –
Facilities

Technology Work
orders

Administration

Aug 2012June 2013

Course
description
book, CTE
programs of
study

Career Pathways
Committee consisting
of: Vice Principal Curriculum, CTE
members, AP members,
various staff,
counselors, CCP
Coordinator, Chamber
of Commerce rep,
various other business
and industry reps

Agendas, minutes,
final assessment
document

Administration

b. Develop a freshman career/
college survey class in which to
give and assess inventories,
experience career pathways,
explore college options, and
determine various readiness levels
upon entering the secondary
system. This class will eventually
be used to manage the AFG.
3.1.1 Academic Focus Guide
c. Develop technology
infrastructure to effectively monitor
and manage dynamic, interactive
Academic Focus Guides.

3.2.1 Career Pathways
a. Explore and designate the
possible pathways at Carson High
School and how we can better
guide potential students into CTE
Programs of Study and/ or
intensive college prep programs.
Begin developing community
partnerships to bring business and
industry experts and community
volunteers into the school system.
3.2.1 Career Pathways

Jan – June
2013

Principal

Principal

b. Establish a College and Career
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Pathways Coordinator (CCP) who
can oversee the implementation of
all community partnerships,
pathways, assessments, etc.
3.3.1 Honors and AP mentoring
Create a mentoring program that
will identify and support students
who could be taking more
challenging honors or AP classes.
Implement AP Study Hall courses
for additional support.

Aug 2012 –
June 2013

AP committee,
Vice Principal –
Curriculum,
Department
Heads, Student
Council, staff
member to
supervise
mentors

AP Committee Chair,
AP Coordinator/
Guidance Office

Data on AP and
Honors enrollment
and completion, AP/
SAT/ ACT
participation
numbers and
scores

AP Coordinator/
Guidance Office

163

YEAR 2
Goal 3: We need to equip students with the skills and resources to make appropriate college and career choices.
Measurable Objective(s):
3a - We will have at least a 5% growth in the number of Hispanic students who take an AP course.
3b – We will have at least a 5% growth in the number of juniors and seniors who complete at least one AP or Honors course.
3c - We will see 5% growth in the number of students taking the SAT and/ or ACT.
3d – At least 90% of parents and students surveyed will indicate they agree with the statement, “CHS is effectively preparing students for the work force
and/ or to continue their education.”
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

Person(s) Responsible

to implement the
solutions/strategies

for
implementing
action steps

e.g., money,
people, facilities
to be used for
implementation

Who is the person or
group who will ensure
that each action step is
implemented?

3.1.2 Academic Focus Guide

Aug 2012June 2014

Staff on FIP
committee,
Counselors,
JobCorp
representatives,
Nevadaworks
representatives,
middle school
principals

Principal, FIP Chair

a. Develop a system to gather
student interest, aptitude, and
value data which will help direct his
or her Academic Focus Guide
(AFG). Assessments based upon
executive function, workplace
readiness, and college and career
readiness may eventually be
incorporated into this guide.

Monitoring
Measures

Person(s) Responsible

Identify data sources
& timeline for
monitoring the
progress of each
action step.

Who is the person or
group who will ensure that
the progress is monitored?

Committee agendas
and minutes

Committee Chair,
Administration
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3.1.2 Academic Focus Guide

Aug 2012 –
June 2014

Freshman
Issues and
Protocols
committee,
counselors,
Department
Heads, extra
prep period for
curriculum
development

Principal, FIP Chair

Committee agendas
and minutes

Committee Chair,
Administration

Aug 2013June 2014

Technology
Department,
Vice Principal,
program for
managing
online portfolios

Vice Principal –
Facilities

Technology Work
orders

Administration

Aug 2013June 2014

Course
description
book, CTE
programs of
study

Career Pathways
Committee consisting
of: Vice Principal Curriculum, CTE
members, AP members,
various staff,
counselors, CCP
Coordinator, Chamber
of Commerce rep,
various other business
and industry reps

Agendas, minutes,
final assessment
document

Administration

b. Develop a freshman career/
college survey class in which to
give and assess inventories,
experience career pathways,
explore college options, and
determine various readiness levels
upon entering the secondary
system. This class will eventually
be used to manage the AFG.
3.1.2 Academic Focus Guide
c. Implement technology
designated to effectively monitor
and manage dynamic, interactive
Academic Focus Guides.
3.2.2 Career Pathways
a. Redesign or supplement
Course Description Book and other
documents to reflect the pathways
potential students can take to
within CTE Programs of Study
and/ or intensive college prep
programs. Begin incorporating
community partnerships into the
school system.
3.2.2 Career Pathways

Aug 20132014

Principal

Principal

b. Continue CCP Coordinator
position
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3.3.2 Honors and AP mentoring
Implement a mentoring program
that will identify and support
students who could be taking more
challenging honors or AP classes.
Continue AP Study Hall courses
for additional support.

Aug 2013 –
June 2014

AP committee,
Vice Principal –
Curriculum,
Department
Heads, Student
Council, staff
member to
supervise
mentors

AP Committee Chair,
AP Coordinator/
Guidance Office

Data on AP and
Honors enrollment
and completion, AP/
SAT/ ACT
participation
numbers and
scores

AP Coordinator/
Guidance Office
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YEAR 3
Goal 3: We need to equip students with the skills and resources to make appropriate college and career choices.
Measurable Objective(s):
3a - We will have at least a 5% growth in the number of Hispanic students who take an AP course.
3b – We will have at least a 5% growth in the number of juniors and seniors who complete at least one AP or Honors course.
3c - We will see 5% growth in the number of students taking the SAT and/ or ACT.
3d – At least 90% of parents and students surveyed will indicate they agree with the statement, “CHS is effectively preparing students for the work force
and/ or to continue their education.”
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

Person(s) Responsible

to implement the
solutions/strategies

for
implementing
action steps

e.g., money,
people, facilities
to be used for
implementation

Who is the person or
group who will ensure
that each action step is
implemented?

3.1.3 Academic Focus Guide

Aug 2014June 2015

Documents
developed

Principal

Lesson Plans,
assessments, end
of the year surveys

Administration

Aug 2014June 2015

Freshman
survey teachers,
new Course
Description

Principal

Lesson Plans, end
of the year surveys

Administration

a. Implement AFG system.
Emphasis placed on honors
classes, AP classes, and programs
with national certifications
available.
3.1.3 Academic Focus Guide
b. Implement a freshman career/
college survey class . Begin

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.

Person(s) Responsible

Who is the person or
group who will ensure that
the progress is monitored?

167

marketing Career Pathways
aggressively.

3.1.3 Academic Focus Guide

Books,
documents
developed
Aug 2014June 2015

Technology
Department,
Vice Principal,
program for
managing
online portfolios

Vice Principal –
Facilities

Technology Work
orders

Administration

Aug 2014June 2015

Course
description
book, CTE
programs of
study

Principal, Guidance
Department Head

PSAT participation
numbers and
scores, number of
community
members at site

Administration

c. Continue AFG technology.
Begin aggressive training with
parents about the AFG and how to
monitor, manage, and interact with
it.
3.2.3 Career Pathways
a. Begin using Career Pathways
Course Description Book with
students. Continue community
partnerships. Develop
apprenticeship and internship
experiences.
3.2.3 Career Pathways

Aug 20142015

Principal

Principal

b. Continue CCP Coordinator
position
3.3.3 Honors and AP mentoring
Continue a mentoring program..
Continue AP Study Hall courses
for additional support.

Aug 2014 –
June 2015

AP committee,
Vice Principal –
Curriculum,
Department
Heads, Student
Council, staff
member to
supervise
mentors

AP Committee Chair,
AP Coordinator/
Guidance Office

Data on AP and
Honors enrollment
and completion, AP/
SAT/ ACT
participation
numbers and
scores

AP Coordinator/
Guidance Office
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YEAR 4
Goal 3: We need to equip students with the skills and resources to make appropriate college and career choices.
Measurable Objective(s):
3a - We will have at least a 5% growth in the number of Hispanic students who take an AP course.
3b – We will have at least a 5% growth in the number of juniors and seniors who complete at least one AP or Honors course.
3c - We will see 5% growth in the number of students taking the SAT and/ or ACT.
3d – At least 90% of parents and students surveyed will indicate they agree with the statement, “CHS is effectively preparing students for the work force
and/ or to continue their education.”
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

Person(s) Responsible

to implement the
solutions/strategies

for
implementing
action steps

e.g., money,
people, facilities
to be used for
implementation

Who is the person or
group who will ensure
that each action step is
implemented?

3.1.4 Academic Focus Guide

Aug 2015June 2016

Documents
developed, AFG

Principal

a. Continue the system. All 10th
graders should have an AFG and
attempt PSAT.

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.
Lesson Plans,
assessments, end
of the year surveys,
PSAT participation
numbers and
scores, failure
rates, dropout rates

Person(s) Responsible

Who is the person or
group who will ensure that
the progress is monitored?

Administration
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3.1.4 Academic Focus Guide

Aug 2015June 2016

Freshman
survey teachers,
new Course
Description
Books,
documents
developed

Principal

Lesson Plans, end
of the year surveys,
PSAT participation
numbers and
scores, failure
rates, dropout rates

Administration

Aug 2015June 2016

Technology
Department,
Vice Principal,
program for
managing
online portfolios

Vice Principal –
Facilities

Technology Work
orders

Administration

Aug 2015June 2016

Course
description
book, CTE
programs of
study

Principal, Guidance
Department Head

PSAT participation
numbers and
scores, number of
community
members at site

Administration

b. Continue a freshman career/
college survey class. Continue
marketing Career Pathways.

3.1.4 Academic Focus Guide
c. Continue technology . Continue
aggressive training with parents.

3.2.4 Career Pathways
a. Continue community
partnerships for curriculum
enhancement in non-CTE courses.
Continue implementation of
apprenticeships, job shadowing
and internships within CTE
Programs of Study.
3.2.4 Career Pathways

Aug 20152016

Principal

Principal

b. Continue CCP Coordinator
position
3.3.4 Honors and AP mentoring
Continue a mentoring program
and study hall.

Aug 2015 –
June 2016

AP committee,
Vice Principal –
Curriculum,
Department
Heads, Student
Council

AP Committee Chair, AP
Coordinator/ Guidance
Office

Data on AP and
Honors enrollment
and completion, AP/
SAT/ ACT
participation
numbers and scores

AP Coordinator/
Guidance Office

170

YEAR 5
Goal 3: We need to equip students with the skills and resources to make appropriate college and career choices.
Measurable Objective(s):
3a - We will have at least a 5% growth in the number of Hispanic students who take an AP course.
3b – We will have at least a 5% growth in the number of juniors and seniors who complete at least one AP or Honors course.
3c - We will see 5% growth in the number of students taking the SAT and/ or ACT.
3d – At least 90% of parents and students surveyed will indicate they agree with the statement, “CHS is effectively preparing students for the work force
and/ or to continue their education.”
Action Plan

Monitoring plan

Action Steps

Timeline

Resources

Person(s) Responsible

to implement the
solutions/strategies

for
implementing
action steps

e.g., money,
people, facilities
to be used for
implementation

Who is the person or
group who will ensure
that each action step is
implemented?

3.1.5 Academic Focus Guide

Aug 2016June 2017

Documents
developed, AFG

Principal

Lesson Plans,
assessments, end
of the year surveys,
Act, SAT and NCR
numbers and
scores, failure
rates, dropout rates,
HSPE scores

Administration

Aug 2016June 2017

Freshman
survey teachers,

Principal

Lesson Plans, end
of the year surveys,

Administration

a. Continue the system with
Academic Focus Guide (AFG). All
11th graders should have an AFG
that includes taking the ACT, SAT,
and/ or ACT NCR certification.

3.1.5 Academic Focus Guide

Monitoring
Measures
Identify data sources
& timeline for
monitoring the
progress of each
action step.

Person(s) Responsible

Who is the person or
group who will ensure that
the progress is monitored?

b. Continue a freshman career/
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college survey class. Continue
marketing Career Pathways.

3.1.5 Academic Focus Guide

new Course
Description
Books,
documents
developed
Aug 2016June 2017

Technology
Department,
Vice Principal,
program for
managing
online portfolios

Vice Principal –
Facilities

Technology Work
orders

Administration

Aug 2016June 2017

Course
description
book, CTE
programs of
study

Principal, Guidance
Department Head

PSAT participation
numbers and
scores, number of
community
members at site

Administration

c. Continue technology. Continue
aggressive training with parents
about the AFG and how to monitor,
manage, and interact with it. Make
sure middle schools are on board
with this facet of freshman
transition.

3.2.5 Career Pathways
a. Continue implementation of
community partnerships,
apprenticeships, internships, and
job shadowing.
3.2.5 Career Pathways

Act, SAT and NCR
numbers and
scores, failure
rates, dropout rates,
HSPE scores

Aug 2016June 2017

Principal

Principal

b. Continue CCP Coordinator
position
3.3.5 Honors and AP mentoring
Continue a mentoring program
and study hall.

Aug 2016 –
June 2017

AP committee,
Vice Principal –
Curriculum,
Department
Heads, Student
Council,

AP Committee Chair, AP
Coordinator/ Guidance
Office

Data on AP and
Honors enrollment
and completion, AP/
SAT/ ACT
participation
numbers and scores

AP Coordinator/
Guidance Office
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PART 6
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PART 6: EVALUATION OF THE SIP
For each measurable objective, identify the data that will be collected to monitor the action steps, as well as the timeline and the

person(s) responsible.

Members of this committee:
Bill Barbie – Chair, CTE
Lisa Kramer, SpEd
Cameron Dain, LAD
Fred Steinle, Social Studies

Marissa Morrow, LAD
Trish Stephenson, Chair, AdAs
Pam Regan, Math
Cort Roseleip, Science

Anna Province, Math
Sherri Kelley, CTE
Cory King, Chair, Librarian
Jim Taplan, SpEd

Debroah Rogers-McCabe, CTE
Chris Mannschreck, Math
Jaren Sorum, Fine Arts

The members were each given a copy of the action plan. They were familiar with the plan because they had previously
been given the summary and the student Power Point to review. They were then given a computer with the digital copy of
the monitoring plan on the computer. The measurable objectives were included in the digital copy. After giving them the
instructions, they wrote the plan for monitoring each of the objectives. They discussed the various data that would be
collected and how, when, and by whom it should be collected.
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Communication
Year 1
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

1a – At least 90% of parents and students
surveyed will indicate they agree with the
statement, “I feel comfortable contacting Carson
High School for information.” – Annual Target:
Parents 83%, Students 70%.

1a – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season
registrations, student registration,
Senior Project presentations, etc.

1a – April –
May 2013

1a – PowerSchool Coordinator, Vice
Principal – Curriculum

1b - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
effectively communicates with community, parents,
and students.” – Annual Target: Parents 71%,
Students 68%.

1b – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *

1b – April –
May 2013

1b – PowerSchool Coordinator, Vice
Principal – Curriculum

1c - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
teachers regularly communicate with parents about
student progress.” – Annual Target: Parents 60%,
Students 60%.

1c – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *

1c – April –
May 2013

1c – PowerSchool Coordinator, Vice
Principal – Curriculum

1d – We will have fewer than 1200 discipline
incidents in a year. – Annual Target: 1330 (down
from 1386).

1d – Acquire statistics from the deans
on discipline; run query of incidents by
ethnicity, FRL, SpEd and grade.

1d - May
2013

1d – Head of Deans

Measurable Objectives

COMMUNICATION
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1e – At least 90% of our parents will be signed up
for Power Parent and at least 75% of our students
will have an active Power School Account. –
Annual Target: Parents 77%, Students 50%.

1e – Query end of year data for Power
School sign ups.

1e - May
2013

1e – PowerSchool Coordinator
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Year 2
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

1a – At least 90% of parents and students
surveyed will indicate they agree with the
statement, “I feel comfortable contacting Carson
High School for information.” – Annual Target:
Parents 85%, Students 75%.

1a – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season
registrations, student registration,
Senior Project presentations, etc.

1a – April –
May 2014

1a – PowerSchool Coordinator, Vice
Principal – Curriculum

1b - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
effectively communicates with community, parents,
and students.” – Annual Target: Parents 72%,
Students 70%.

1b – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *

1b – April –
May 2014

1b – PowerSchool Coordinator, Vice
Principal – Curriculum

1c - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
teachers regularly communicate with parents about
student progress.” - Annual Target: Parents 64%,
Students 64%.

1c – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *

1c – April –
May 2014

1c – PowerSchool Coordinator, Vice
Principal – Curriculum

1d – Acquire Statistics from the deans
on discipline; run query of incidents by
ethnicity, FRL, SpEd and grade.

1d - May
2014

1d – Deans

Measurable Objectives

COMMUNICATION

1d – We will have fewer than 1200 discipline
incidents in a year. – Annual Target: 1300
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1e – At least 90% of our parents will be signed up
for Power Parent and at least 75% of our students
will have an active Power School Account. –
Annual Target: Parents 83%, Students 58%.

1e – Query end of year data for Power
School sign ups.

1e - May
2014

1e – PowerSchool Coordinator
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Year 3
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

1a – At least 90% of parents and students
surveyed will indicate they agree with the
statement, “I feel comfortable contacting Carson
High School for information.” – Annual Target:
Parents 87%, Students 80%.

1a – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season
registrations, student registration,
Senior Project presentations, etc.

1a – April –
May 2015

1a – PowerSchool Coordinator, Vice
Principal – Curriculum

1b - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
effectively communicates with community, parents,
and students.” – Annual Target: Parents 73%,
Students 72%.

1b – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *

1b – April –
May 2015

1b – PowerSchool Coordinator, Vice
Principal – Curriculum

1c - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
teachers regularly communicate with parents about
student progress.” – Annual Target: Parents 68%,
Students 68%.

1c – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *

1c – April –
May 2015

1c – PowerSchool Coordinator, Vice
Principal – Curriculum

1d – We will have fewer than 1200 discipline
incidents in a year. – Annual Target: 1270.

1d – Acquire Statistics from the deans

1d - May
2015

1d – Deans

Measurable Objectives

COMMUNICATION
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on discipline, run query of incidents by
ethnicity, FRL, SpEd and grade.

1e – At least 90% of our parents will be signed up
for Power Parent and at least 75% of our students
will have an active Power School Account. –
Annual Target: Parents 85%, Students 65%

1e – Query end of year data for Power
School sign ups.

1e - May
2015

1e – PowerSchool Coordinator
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Year 4
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

1a – At least 90% of parents and students
surveyed will indicate they agree with the
statement, “I feel comfortable contacting Carson
High School for information.” Annual Target:
Parents 89%, Students 85%.

1a – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season
registrations, student registration,
Senior Project presentations, etc.

1a – April –
May 2016

1a – PowerSchool Coordinator, Vice
Principal – Curriculum

1b - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
effectively communicates with community, parents,
and students.” Annual Target: Parents 74%,
Students 74%.

1b – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *

1b – April –
May 2016

1b – PowerSchool Coordinator, Vice
Principal – Curriculum

1c - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
teachers regularly communicate with parents about
student progress.” Annual Target: Parents 72%,
Students 72%.

1c – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *

1c – April –
May 2016

1c – PowerSchool Coordinator, Vice
Principal – Curriculum

1d – We will have fewer than 1200 discipline
incidents in a year. Annual Target: 1240.

1d – Acquire Statistics from the deans
on discipline, run query of incidents by

1d - May
2016

1d – Deans

Measurable Objectives

COMMUNICATION
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ethnicity, FRL, SpEd and grade.

1e – At least 90% of our parents will be signed up
for Power Parent and at least 75% of our students
will have an active Power School Account. Annual
Target: Parents 88%, Students 70%.

1e – Query end of year data for Power
School sign ups.

1e - May
2016

1e – PowerSchool Coordinator
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Year 5
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

1a – At least 90% of parents and students
surveyed will indicate they agree with the
statement, “I feel comfortable contacting Carson
High School for information

1a – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season
registrations, student registration,
Senior Project presentations, etc.

1a – April –
May 2017

1a – PowerSchool Coordinator, Vice
Principal – Curriculum

1b - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
effectively communicates with community, parents,
and students

1b – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com*

1b – April –
May 2017

1b – PowerSchool Coordinator, Vice
Principal – Curriculum

1c - At least 75% of parents and students surveyed
will indicate they agree with the statement, “CHS
teachers regularly communicate with parents about
student progress.”

1c – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com*

1c – April –
May 2017

1c – PowerSchool Coordinator, Vice
Principal – Curriculum

1d – We will have fewer than 1200 discipline
incidents in a year.

1d – Acquire Statistics from the deans
on discipline, run query of incidents by
ethnicity, FRL, SpEd and grade.

1d - May
2017

1d – Deans

Measurable Objectives

COMMUNICATION
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1e – At least 90% of our parents will be signed up
for Power Parent and at least 75% of our students
will have an active Power School Account.

1e – Query end of year data for Power
School sign ups.

1e - May
2017

1e – PowerSchool Coordinator
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Achievement
Year 1
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

2a – The percentage of failing grades given to
Hispanic students will be within 2% of Caucasian
students regardless of grade. – Annual Target: All
grade levels within 6%

2a – Query end of semester grade
breakdowns by grade, ethnicity, FRL,
and SpEd designation including
number of As, Bs, Cs, Ds, and Fs
earned.

2a – Jan
and June
2013

2a – PowerSchool Coordinator, Vice
Principal – Curriculum

2b - We will have at least 75% (up from 68.46%)
of freshmen and 75% (up from 63.78%) of
sophomores end the school year without earning a
failing grade. – Annual Target: 69% of freshmen
and 65% of sophomores will not earn a failing
grade.

2b- Query end of S1 & S2 of
Freshman & Sophomore receiving
credit all classes, A+ Recovery
enrollment and credits earned,
withdrawal data

2b – Jan
and June
2013

2b – PowerSchool Coordinator, Principal &
Vice Principal – Curriculum

2c – At least 70% of our freshman will score at the
MAP reading and math cut scores or higher by the
completion of the spring test. – Annual Target: 55%
of freshman will score at cut scores.

2c- Query Fall Semester MAP scores
and set target goals. Query Spring
Semester 2013 Freshman MAP scores

2c – Sept.
2012, June
2013

2c – Vice Principal – Curriculum, MAP
Coordinator

2d - At least 90% of CHS students will graduate;
at least 85% of Hispanic students will graduate and

2d- Query Spring Semester 2013 –
Graduation rates by ethnicity, diploma

2d – June
2013

2d – Registrar, Principal, Counselors

Measurable Objectives

ACHIEVEMENT
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at least 50% of Special Education students will
receive regular or advanced diplomas. – Annual
Target: Collect and evaluate class of 2011 using
new formula. Establish goals based upon that data

type and special population

2e – Carson High School will make AYP in every
subpopulation and measurable ethnic group. –
Annual Target: to be determined once scores are
released

2e- High School Proficiency Report

2e – Nov.
2012, Mar.
2013

2e – Vice Principal – Curriculum
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Year 2
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

2a – The percentage of failing grades given to
Hispanic students will be within 2% of Caucasian
students regardless of grade. – Annual Target: All
classes within 5%

2a – Query end of semester grade
breakdowns by grade, ethnicity, FRL,
and SpEd designation including
number of As, Bs, Cs, Ds, and Fs
earned.

2a – Jan
and June
2014

2a – PowerSchool Coordinator, Vice
Principal – Curriculum

2b - We will have at least 75% (up from 68.46%)
of freshmen and 75% (up from 63.78%) of
sophomores end the school year without earning a
failing grade. – Annual Target: 71% of freshmen,
67% of sophomores

2b- Query end of S1 & S2 of
Freshman & Sophomore receiving
credit all classes, A+ Recovery
enrollment and credits earned,
withdrawal data

2b – Jan
and June
2014

2b – PowerSchool Coordinator, Principal &
Vice Principal – Curriculum

2c – At least 70% of our freshman will score at the
MAP reading and math cut scores or higher by the
completion of the spring test. Annual Target: 60%

2c- Query Fall Semester MAP scores,
Query Spring Semester 2014
Freshman MAP scores

2c – Sept.
2013, June
2014

2c – Vice Principal – Curriculum, MAP
Coordinator

2d - At least 90% of CHS students will graduate;
at least 85% of Hispanic students will graduate and
at least 50% of Special Education students will
receive regular or advanced diplomas. - Annual
Target: to be determined

2d- Query Spring Semester 2014 –
Graduation rates by Seniors, ethnicity,
& special population

2d – June
2014

2d – Registrar, Principal, Counselors

Measurable Objectives

ACHIEVEMENT
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2e – Carson High School will make AYP in every
subpopulation and measurable ethnic group. –
Annual Target: To be determined

2e- High School Proficiency Report

2e – Nov.
2013, Mar.
2014

2e – Vice Principal – Curriculum
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Year 3
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

2a – The percentage of failing grades given to
Hispanic students will be within 2% of Caucasian
students regardless of grade. – Annual Target: All
classes within 4%

2a – Query end of semester grade
breakdowns by grade, ethnicity, FRL,
and SpEd designation including
number of As, Bs, Cs, Ds, and Fs
earned.

2a – Jan
and June
2015

2a – PowerSchool Coordinator, Vice
Principal – Curriculum

2b - We will have at least 75% (up from 68.46%)
of freshmen and 75% (up from 63.78%) of
sophomores end the school year without earning a
failing grade. – Annual Target: 72% of freshmen,
69% of sophomores

2b- Query end of S1 & S2 of
Freshman & Sophomore receiving
credit all classes, A+ Recovery
enrollment and credits earned,
withdrawal data

2b – Jan
and June
2015

2b – PowerSchool Coordinator, Principal &
Vice Principal – Curriculum

2c – At least 70% of our freshman will score at the
MAP reading and math cut scores or higher by the
completion of the spring test. – Annual Target:
65%

2c- Query Fall Semester MAP scores,
Query Spring Semester 2015
Freshman MAP scores

2c – June
2015

2c – Vice Principal – Curriculum, MAP
Coordinator

2d - At least 90% of CHS students will graduate;
at least 85% of Hispanic students will graduate and
at least 50% of Special Education students will
receive regular or advanced diplomas. – Annual

2d- Query Spring Semester 2015 –
Graduation rates by Seniors, ethnicity,
& special population

2d – June
2015

2d – Registrar, Principal

Measurable Objectives

ACHIEVEMENT
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Target: to be determined
2e – Carson High School will make AYP in every
subpopulation and measurable ethnic group. –
Annual Target: to be determined

2e- High School Proficiency Report

2e – Nov.
2014, Mar.
2015

2e – Vice Principal – Curriculum
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Year 4
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

2a – The percentage of failing grades given to
Hispanic students will be within 2% of Caucasian
students regardless of grade. – Annual Target: All
grade levels within 3%

2a – Query end of semester grade
breakdowns by grade, ethnicity, FRL,
and SpEd designation including
number of As, Bs, Cs, Ds, and Fs
earned.

2a – Jan
and June
2016

2a – PowerSchool Coordinator, Vice
Principal – Curriculum

2b - We will have at least 75% (up from 68.46%)
of freshmen and 75% (up from 63.78%) of
sophomores end the school year without earning a
failing grade. – Annual Target: 74% of freshmen,
72% of sophomores

2b- Query end of S1 & S2 of
Freshman & Sophomore receiving
credit all classes, A+ Recovery
enrollment and credits earned,
withdrawal data

2b – Jan
and June
2016

2b – PowerSchool Coordinator, Principal &
Vice Principal – Curriculum

2c – At least 70% of our freshman will score at the
MAP reading and math cut scores or higher by the
completion of the spring test. – Annual Target:
68%

2c- Query Fall MAP scores, Query
Spring Semester 2016 Freshman MAP
scores

2c – June
2016

2c – Vice Principal – Curriculum, MAP
Coordinator

2d - At least 90% of CHS students will graduate;
at least 85% of Hispanic students will graduate and
at least 50% of Special Education students will
receive regular or advanced diplomas. – Annual

2d- Query Spring Semester 2016 –
Graduation rates by Seniors, ethnicity,
& special population

2d – June
2016

2d – Registrar, Principal

Measurable Objectives

ACHIEVEMENT
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Target: to be determined
2e – Carson High School will make AYP in every
subpopulation and measurable ethnic group. –
Annual Target: to be determined

2e- High School Proficiency Report

2e – Nov.
2015, Mar.
2016

2e – Vice Principal – Curriculum
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Year 5
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

2a – The percentage of failing grades given to
Hispanic students will be within 2% of Caucasian
students regardless of grade.

2a – Query end of semester grade
breakdowns by grade, ethnicity, FRL,
and SpEd designation including
number of As, Bs, Cs, Ds, and Fs
earned.

2a – Jan
and June
2017

2a – PowerSchool Coordinator, Vice
Principal – Curriculum

2b - We will have at least 75% (up from 68.46%)
of freshmen and 75% (up from 63.78%) of
sophomores end the school year without earning a
failing grade.

2b- Query end of S1 & S2 of
Freshman & Sophomore receiving
credit all classes, A+ Recovery
enrollment and credits earned,
withdrawal data

2b – Jan
and June
2017

2b – PowerSchool Coordinator, Principal &
Vice Principal – Curriculum

2c – At least 70% of our freshman will score at the
MAP reading and math cut scores or higher by the
completion of the spring test.

2c- Query Fall MAP scores, Query
Spring Semester 2017 Freshman MAP
scores

2c – June
2017

2c – Vice Principal – Curriculum, MAP
Coordinator

2d - At least 90% of CHS students will graduate;
at least 85% of Hispanic students will graduate and
at least 50% of Special Education students will
receive regular or advanced diplomas.

2d- Query Spring Semester 2017 –
Graduation rates by Seniors, ethnicity,
& special population

2d – June
2017

2d – Registrar, Principal

2e – Carson High School will make AYP in every
subpopulation and measurable ethnic group.

2e- High School Proficiency Report

2e – Nov.
2016, Mar.
2017

2e – Vice Principal – Curriculum

Measurable Objectives

ACHIEVEMENT
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College and Career Readiness
Year 1
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

3a - We will have at least a 5% growth in the
number of Hispanic students who take an AP
course. – Annual Target: 1% growth

3a – Query number of students in AP
courses by grade, ethnicity, FRL and
SPED designation, AP scores by
grade, ethnicity, FRL, and SpEd,
Number of AP exams given per course
and totals, enrollment numbers in each
course broken down by ethnicity

3a – Jan
and June
2013

3a – Counseling Department Head,
PowerSchool Coordinator, Vice Principal –
Curriculum

3b – We will have at least a 5% growth in the
number of juniors and seniors who complete at least
one AP or Honors course. – Annual Target: 1%
growth

3b – Query Honors enrollment,
breakdown by ethnicity, FRL, and
SpED in Honors classes

3b - Jan
and June
2013

3b – AP coordinator, Counseling
Department Head, Power School
Coordinator, Vice Principal – Curriculum

3c - We will see 5% growth in the number of
students taking the SAT and/ or ACT. – Annual
Target:1% growth

3c – Query statistics on students
taking the ACT and SAT by score,
ethnicity, FRL, and SpEd, scholarship
numbers, Academic Letter numbers,

3c - June
2013

3c – Counseling Department Head, Vice
Principal – Curriculum

3d – At least 90% of parents and students surveyed
will indicate they agree with the statement, “CHS is
effectively preparing students for the work force and/
or to continue their education.” - Annual Target:
80% for both groups in both areas

3d – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season

3d – Spring
2013

3d - Vice Principal – Curriculum

Measurable Objectives

COLLEGE AND CAREER READINESS
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registrations, student registration,
Senior Project presentations, etc.,
ASVAB numbers, CTE certification
numbers, Dual and Tech Prep
numbers, college enrollment numbers,
NHSE remediation numbers
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Year 2
Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

3a - We will have at least a 5% growth in the
number of Hispanic students who take an AP
course. – Annual Target: 2% growth

3a – Query number of students in AP
courses by grade, ethnicity, FRL and
SPED designation, AP scores by
grade, ethnicity, FRL, and SpEd,
Number of AP exams given per course
and totals, enrollment numbers in each
course broken down by ethnicity

3a – Jan
and June
2014

3a – Counseling Department Head,
PowerSchool Coordinator, Vice Principal –
Curriculum

3b – We will have at least a 5% growth in the
number of juniors and seniors who complete at least
one AP or Honors course. – Annual Target: 2%
growth

3b – Query Honors enrollment,
breakdown by ethnicity, FRL, and
SpED in Honors classes

3b - Jan
and June
2014

3b – AP coordinator, Counseling
Department Head, Power School
Coordinator, Vice Principal – Curriculum

3c - We will see 5% annual growth in the number of
students taking the SAT and/ or ACT. – Annual
Target: 2% growth

3c – Query statistics on students
taking the ACT and SAT by score,
ethnicity, FRL, and SpEd, scholarship
numbers, Academic Letter numbers,

3c - June
2014

3c – Counseling Department Head, Vice
Principal – Curriculum

3d – At least 90% of parents and students surveyed
will indicate they agree with the statement, “CHS is
effectively preparing students for the work force and/
or to continue their education.”- Annual Target: 82%
for both groups and both areas

3d – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season
registrations, student registration,
Senior Project presentations, etc.,

3d – Spring
2014

3d - Vice Principal – Curriculum

Measurable Objectives

COLLEGE AND CAREER READINESS
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ASVAB numbers, CTE certification
numbers, Dual and Tech Prep
numbers, college enrollment numbers,
NHSE remediation numbers
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Year 3

Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

3a - We will have at least a 5% growth in the
number of Hispanic students who take an AP
course. – Annual Target: 3% growth

3a – Query number of students in AP
courses by grade, ethnicity, FRL and
SPED designation, AP scores by
grade, ethnicity, FRL, and SpEd,
Number of AP exams given per course
and totals, enrollment numbers in each
course broken down by ethnicity

3a – Jan
and June
2015

3a – Counseling Department Head,
PowerSchool Coordinator, Vice Principal –
Curriculum

3b – We will have at least a 5% growth in the
number of juniors and seniors who complete at least
one AP or Honors course. – Annual Target: 3%
growth

3b – Query Honors enrollment,
breakdown by ethnicity, FRL, and
SpED in Honors classes

3b - Jan
and June
2015

3b – AP coordinator, Counseling
Department Head, Power School
Coordinator, Vice Principal – Curriculum

3c - We will see 5% annual growth in the number of
students taking the SAT and/ or ACT. – Annual
Target: 3% growth

3c – Query statistics on students
taking the ACT and SAT by score,
ethnicity, FRL, and SpEd, scholarship
numbers, Academic Letter numbers,

3c - June
2015

3c – Counseling Department Head, Vice
Principal – Curriculum

3d – At least 90% of parents and students surveyed
will indicate they agree with the statement, “CHS is
effectively preparing students for the work force
and/ or to continue their education.” – Annual
Target: 84%

3d – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season

3d – Spring
2015

3d - Vice Principal – Curriculum

Measurable Objectives

COLLEGE AND CAREER READINESS
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registrations, student registration,
Senior Project presentations, etc.,
ASVAB numbers, CTE certification
numbers, Dual and Tech Prep
numbers, college enrollment numbers,
NHSE remediation numbers
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Year 4

Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

3a - We will have at least a 5% growth in the
number of Hispanic students who take an AP
course. – Annual Target: 4% growth

3a – Query number of students in AP
courses by grade, ethnicity, FRL and
SPED designation, AP scores by
grade, ethnicity, FRL, and SpEd,
Number of AP exams given per course
and totals, enrollment numbers in each
course broken down by ethnicity

3a – Jan
and June
2016

3a – Counseling Department Head,
PowerSchool Coordinator, Vice Principal –
Curriculum

3b – We will have at least a 5% growth in the
number of juniors and seniors who complete at least
one AP or Honors course. – Annual Target: 4%
growth

3b – Query Honors enrollment,
breakdown by ethnicity, FRL, and
SpED in Honors classes

3b - Jan
and June
2016

3b – AP coordinator, Counseling
Department Head, Power School
Coordinator, Vice Principal – Curriculum

3c - We will see 5% annual growth in the number of
students taking the SAT and/ or ACT. – Annual
Target: 4% growth

3c – Query statistics on students
taking the ACT and SAT by score,
ethnicity, FRL, and SpEd, scholarship
numbers, Academic Letter numbers,

3c - June
2016

3c – Counseling Department Head, Vice
Principal – Curriculum

3d – At least 90% of parents and students surveyed
will indicate they agree with the statement, “CHS is
effectively preparing students for the work force and/
or to continue their education.” – Annual Target:
86%

3d – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
provided during major group events at
the school: sports season

3d – Spring
2016

3d - Vice Principal – Curriculum

Measurable Objectives

COLLEGE AND CAREER READINESS
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registrations, student registration,
Senior Project presentations, etc.,
ASVAB numbers, CTE certification
numbers, Dual and Tech Prep
numbers, college enrollment numbers,
NHSE remediation numbers
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Year 5

Evaluation Measures

Timeline

Person(s) Responsible,

(Monitoring Data & Outcome
Indicators to evaluate progress in
achieving the Measurable
Objectives.)

For
collecting
data

Who is the person or group who will
ensure that the evaluation is
completed?

3a - We will have at least a 5% growth in the
number of Hispanic students who take an AP
course.

3a – Query number of students in AP
courses by grade, ethnicity, FRL and
SPED designation, AP scores by
grade, ethnicity, FRL, and SpEd,
Number of AP exams given per course
and totals, enrollment numbers in each
course broken down by ethnicity

3a – Jan
and June
2017

3a – Counseling Department Head,
PowerSchool Coordinator, Vice Principal –
Curriculum

3b – We will have at least a 5% growth in the
number of juniors and seniors who complete at least
one AP or Honors course.

3b – Query Honors enrollment,
breakdown by ethnicity, FRL, and
SpED in Honors classes

3b - Jan
and June
2017

3b – AP coordinator, Counseling
Department Head, Power School
Coordinator, Vice Principal – Curriculum

3c - We will see 5% annual growth in the number of
students taking the SAT and/ or ACT.

3c – Query statistics on students
taking the ACT and SAT by score,
ethnicity, FRL, and SpEd, scholarship
numbers, Academic Letter numbers,

3c - June
2017

3c – Counseling Department Head, Vice
Principal – Curriculum

3d – Spring
2017

3d - Vice Principal – Curriculum

Measurable Objectives

COLLEGE AND CAREER READINESS

3d – At least 90% of parents and students surveyed
will indicate they agree with the statement, “CHS is
effectively preparing students for the work force and/

3d – Surveys posted and evaluated
through Phone Messenger and/
or www.carsonhigh.com. *Surveys will
also be available on mobile laptops
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or to continue their education.”

provided during major group events at
the school: sports season
registrations, student registration,
Senior Project presentations, etc.,
ASVAB numbers, CTE certification
numbers, Dual and Tech Prep
numbers, college enrollment numbers,
NHSE remediation numbers
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